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The Ministry of Education and Child Care acknowledges that its offices are situated on the 
Lək̓ʷəŋən territory of the Esquimalt and Songhees Nations and on the territories of the 
xʷməθkʷəy̓əm (Musqueam), Sḵwx̱wú7mesh (Squamish), and səlilwətaɬ (Tsleil-Waututh) 
Nations.  
 
The K-12 Education and Child Care sector carries out its work on the territories of the 
204 First Nations communities across B.C., each with unique cultures, languages, legal 
traditions and relationship to these lands and waters. We also respectfully acknowledge 
and honour the Métis and Inuit people living in B.C. 
 
The Ministry of Education and Child Care gratefully recognizes the honesty and 
vulnerability that so many students, staff, families, and community members have offered 
in sharing their stories, experiences, and ideas. The generous sharing of this lived and 
living experience has been foundational to the creation of this action plan. The ministry 
recognizes the personal stories as truths.  
 



 

0 
 

TABLE OF 
CONTENTS 

 

 

Message from Honourable Rachna Singh  
Minister of Education and Child Care ....................................................................... 1 

Message from Honourable Mable Elmore  
Parliamentary Secretary for Anti-Racism Initiatives ................................................ 3 

Vision ............................................................................................................................ 5 

Introduction ................................................................................................................ 5 

Racism and Mental Health ......................................................................................... 6 

What We’ve Heard ...................................................................................................... 7 

The K-12 Anti-Racism Action Plan .............................................................................. 8 

Foundational Understandings ................................................................................ 9 

Principles ................................................................................................................. 10 

Priority Actions ....................................................................................................... 10 

Conclusion ................................................................................................................. 14 

Appendix .................................................................................................................... 15 

 

  



 

1 
 

Message from 
Honourable Rachna Singh  
Minister of Education and Child Care 

Much of what we learn during our time in school shapes us as adults. 
During these years, we begin to understand the fundamentals of 
learning and build the foundations of literacy and numeracy across  
all subject areas – Language Arts, Social Studies, Mathematics, Arts 
Education, and Science – to name a few. As we learn these skills, we  
also seek to strengthen our personal and social development in 
understanding our identity and place in society.  

It is vital younger generations learn about 
racism and discrimination and how it has 
impacted – and continues to impact – people 
throughout B.C. By understanding the realities 
of racism and discrimination, we can continue  
on a positive path forward, with young people  
as part of the solution towards making a more 
equitable and welcoming province for everyone. 

In B.C., we have taken several steps to recognize and address racism 
and discrimination head-on, both in communities and schools. In the  
K-12 education system, we have made changes to the provincial 
curriculum to support more Indigenous languages, cultural learning 
opportunities, and an increase to the number of social justice courses 
for students.  

We have developed anti-racism training resources for teachers and 
ensured codes of conduct and policies are in place in all 60 school 
districts and independent schools. In addition, we have expanded 
erase, our provincial safety action plan, to provide more anti-racism 
resources for students and families.  

I am pleased to release the K-12 Anti-Racism Action Plan as a key 
initiative to dismantle systemic racism and discrimination. It provides 
training and resources to help students and educators understand what 
it means to be anti-racist. By empowering students and educators with 
tools to safely stand against and respond to discrimination, this action 
plan will help create a province where all communities are celebrated 
and respected. 

“It is vital younger generations 
learn about discrimination and 
how it has impacted – and 
continues to impact – people 
throughout B.C.” 

This action plan will help create a province where all communities are celebrated and respected 

https://www2.gov.bc.ca/gov/content/erase
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The action plan has been developed from dialogues, stories, personal 
reflections, and ideas shared by First Nations, Indigenous Partners, 
IBIPOC Community organizers, community organizations1, education 
partners, and students through the Community Roundtables on Anti-
Racism in Education and the Youth Dialogue Series. 

I thank everyone who helped to inform this province-wide plan for the 
education sector so we can support a stronger culture of belonging for 
all students, staff and families in school communities.  

Let us continue to stand up against racism and discrimination every day. 

By truly acknowledging our past, and teaching about historic and 
current injustices and inequities, we can learn from our shared history, 
and embrace diversity and inclusion while creating ever-lasting change 
toward a future that is anti-racist. 

 
Sincerely, 
 
 
Rachna Singh, 
Minister of Education and Child Care 

  

 
1 Community organizations are referenced throughout this document as a broad term representing a range 
of diverse and unique Indigenous, Black, and People of Colour identities including, but not limited to, 
multicultural, ethnic, and faith-based organizations.  

We can support a stronger culture of belonging for all  
students, staff, and families in school communities 
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Message from 
Honourable Mable Elmore  
Parliamentary Secretary for Anti-Racism Initiatives 

From an early age, our perspectives and values are shaped by our 
families, communities, and peers. The interactions we have with others, 
the interactions we see in our communities and in the media, as well as 

the teachings we receive from caregivers and educators impact our 
opinions and worldviews. This includes how we see our own place, and 
that of our peers, in society.  

These experiences can empower young people to grow into confident 
leaders, mentors, and allies. For too long, however, not all British 
Columbians have been given the skills, knowledge, or opportunities to 
identify patterns of discrimination and racism in their communities. 
Educating students about B.C.’s and Canada’s full history is a crucial first 
step in helping more people understand the power dynamics that 
continue to impact Indigenous, Black, and People of Colour. Only then 
are they equipped to identify and address overt and subtle racism 
where and when they see it.    

When we share this knowledge with the youngest generations and 
support them to develop the knowledge, skills, and attitudes necessary 
for responding to racism and discrimination, we are creating a 
generation of future leaders with the confidence to build a more 
equitable province for everyone. 

We know that this work is only one part of the puzzle. While we are 
investing in a bright future for our province through this K-12 Anti-
Racism Action Plan, we are also addressing racism and discrimination 
happening right now. 

  

We are creating a generation of future leaders with the 
confidence to build a more equitable province for everyone  
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Through the Resilience BC Anti-Racism Network, we’re giving local 
organizations the tools they need to fight hate and respond to incidents 
of racism and hate in their communities. Through the Anti-Racism Data 
Act, we’re working to identify and break down the barriers Indigenous 
and racialized people face when accessing government services. We’re 
also developing a broader Anti-Racism Act that will further address 
systemic racism within government.  

We have made important progress in dismantling systemic racism and 
there is more work ahead. We are committed to working across 
government and with all partners to build a better, more inclusive B.C. 
for everyone. Empowering the youngest British Columbians to be anti-
racists will ensure these collective efforts continue for generations to 
come. 

Sincerely, 

 

Mable Elmore, 
Parliamentary Secretary for Anti-Racism Initiatives 

 

Empowering the youngest British Columbians to be  
anti-racists will ensure these collective efforts  

continue for generations to come 
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Vision 

  
B.C. students achieve their full potential in an education environment that is 

equitable, free of racism and systemic barriers, and where all students, staff, and 
families feel welcome, safe, respected, and valued. 

 
 
 
 
 
 
 
 

Introduction 

Systemic racism and settler colonialism have shaped our province for generations, and this 
continues to hurt Indigenous, Black, and People of Colour in B.C. To help address discrimination, 
dismantle racism and make B.C. a more equitable, inclusive, and welcoming province for everyone, 
we are investing in anti-racism initiatives, such as the Anti-Racism Data Act, anti-racism legislation, 
and the Resilience BC Anti-Racism Network. To reaffirm this commitment, equity and anti-racism 
are foundational principles for all Minister’s mandate letters. 
 
The B.C. education system also holds great responsibility in addressing the systemic and 
interpersonal racism that continues to exist throughout the education system today. B.C.’s Vision 
for Student Success is for learners to develop their individual potential and acquire the knowledge, 
skills, and attitudes needed to contribute to a healthy society and sustainable economy. A 
necessary piece to achieving this vision is ensuring government and education partners listen and 
learn from Indigenous and racialized partners and communities to work collaboratively towards an 
education system that is free from racism and systemic barriers and promotes equity for all 
students. In July 2020, a statement of support for anti-racism efforts was released from the 
Minister of Education and B.C.’s education partners2.  
 

 
2 First Nations Education Steering Committee, First Nations Schools Association, BC School Trustees Association, BC Teachers’ 
Federation, CUPE BC, BC Confederation of Parent Advisory Councils, BC Principals’ and Vice-Principals’ Association, BC School 
Superintendents Association, BC Association of School Business Officials and the Federation of Independent School Associations 
 

https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/program-management/vision-for-student-success
https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/program-management/vision-for-student-success
https://news.gov.bc.ca/releases/2020EDUC0050-001364
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Racism and Mental Health 

We know that racism has adverse impacts on young people and on their ability to thrive in society. 
As stated in the Mental Health in Schools Strategy, giving children the best possible start is key to 
better long-term mental health outcomes. Wellness promotion and prevention needs to be the 
focus, starting in the early years and spanning throughout a child’s life. The effects of racism on 
mental health are well documented and have been consistently linked with higher instances of 
stress, poor health outcomes, and suicidal thoughts and attempts in youth. 

Students, staff, and families representing Indigenous, Black, and People of Colour have been 
reporting experiences of interpersonal and systemic racism and oppression in B.C.’s education 
system for generations. Studies indicate that exposure to racial discrimination, particularly in 
youth, is a significant predictor of depressive symptoms.  

We know that 

In 2018, 14% of racialized students, who completed the BC Adolescent Health Survey (BC AHS), 
reported experiencing discrimination because of race, ethnicity, or skin colour. This is an 
increase from 11% in 2013 (BC AHS 2013, 2018).3 

• Three-in-five (58%) B.C. students say they have seen other students insulted, bullied, or 
excluded based on their race or ethnicity (ARI-UBC, 2021)4. 

• B.C. youth who experienced racial discrimination reported poorer health and well-being than 
their peers, including being less likely to feel hopeful for their future and to feel good about 
themselves (BC AHS 2018). 

• Racial discrimination was also associated with poorer student mental health, including 
experiencing extreme stress and despair, self-harming, and seriously considering or attempting 
suicide (BC AHS 2018). 

• A safe and supportive school environment, as well as the presence of caring school staff and 
feelings of being treated fairly, were associated with more positive outcomes among those who 
had experienced racism including feeling safe at school and feeling good about themselves (BC 
AHS 2018).  

 

 
3 The British Columbia Adolescent Health Survey (BC AHS) is a province-wide survey conducted by the McCreary 
Centre Society issued to youth in grades 7 to 12 every five years since 1992. The survey highlights health trends 
among students to help identify risks and protective factors. Special topic fact sheets are created on certain issues 
such as racial discrimination.  
4 The Angus Reid Institute (ARI) partnered with the University of British Columbia (UBC) to conduct an online survey 
from Aug. 24-27, 2021 among a representative randomized sample of 872 Canadians aged 12 to 17, whose parents 
are members of Angus Reid Forum. 
 

https://www2.gov.bc.ca/assets/gov/erase/documents/mental-health-wellness/mhis-strategy.pdf
https://mcs.bc.ca/about_bcahs
https://www.mcs.bc.ca/pdf/2018bcahs_factsheet_racial_discrimination.pdf
https://angusreid.org/wp-content/uploads/2021/10/2021.10.19_canada_school_kids_racism_diversity-1.pdf
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What We Have Heard 

Over the summer months of 2019, the 
provincial government hosted 
community dialogues across B.C. to hear 
stories of racism and discrimination. 
Dialogue participants shared that acts of 
racism were on the rise, were adversely 
affecting more and more British 
Columbians, and these experiences were 
taking place in a variety of public sectors 
including education. Story by story, it 
became clear that many individuals and 
communities were deeply affected by 
historical and current acts of racism, and 
that communities were looking for 
provincial leadership.  
  
A new Community Roundtable on anti-
racism in education was created in July 
2020 to support the development of an 
anti-racism action plan. The first 
Minister’s Community Roundtable on 
Racism in Education hosted key 
participants in B.C., including Indigenous 
organizations and partners, community 
organizations, and education partners. 
The draft K-12 Anti-Racism Action Plan 
was developed in part from feedback 
received and stories shared at this 
Roundtable.  
 
At the second Community Roundtable in 
2021, participants expressed that racism 

towards their communities was on the 
rise. Participants noted that some of their 
communities were struggling to deal with 
the response to heightened levels of 
racist incidents with limited community 
capacity in order to support those 
affected. They identified that both 
immediate supports and long-term 
systemic changes in education were 
needed to achieve racial safety and 
equity. The Community Roundtables will 
continue on an annual basis to ensure 
the community conversation on racism in 
education continues. 
 
In 2022, Minister’s Youth Dialogue 
Sessions were hosted for students in 
grades 7-12 from across the province to 
share their experiences of racism in B.C. 
schools. The stories and ideas shared by 
the students were key in informing how 
the ministry and school leaders can 
create anti-racist, equitable, and safe 
learning environments for all. The youth 
described how important it is that system 
leaders ensure caring and responsive 
opportunities for racialized students to 
share their stories and be heard by their 
teachers, principals, and district staff. 
This powerful dialogue series shaped the 
design and implementation of the K-12 
Anti-Racism Action Plan. 
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The K-12 Anti-Racism Action Plan 

The K-12 Anti-Racism Action Plan is a multi-year framework to specifically address racism 
and discrimination in education and to create a culture and climate of belonging for all 
students, staff, and families. This is the first phase of what will be many years of collective 
commitment to dismantle systemic racism in the K-12 provincial education sector.   
 
The current plan is designed to improve outcomes for racialized students and support 
sector-wide understanding and growth of anti-oppressive systemic practises and content. 
The Action Plan provides supports and builds equity-based initiatives to start to address 
historical and oppressive barriers and ultimately lead to student success.  
 
The Ministry is committed to Indigenous-specific strategies in the Declaration Act Action 
Plan for all Indigenous students. One of these strategies includes a First Nations Anti-
Racism strategy led by the First Nations Education Steering Committee (FNESC) and 
supported by the Ministry.  
  

https://declaration.gov.bc.ca/
https://declaration.gov.bc.ca/
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Foundational Understandings 
Although students’ individual experiences of racism vary, racism holds all students back 
from truly thriving as individuals and communities. The following elements establish the 
foundational understanding of this Action Plan as we work together to move forward and 
stop further harm to racialized communities.   
 
 
 

Indigenous Worldviews and Perspectives – There is growing understanding and 
acknowledgment of the mistreatment and disrespect that First Nations, Métis, and 
Inuit peoples have endured throughout Canada’s colonial history. This harm continues 
in present day. The necessary commitment to truth, reconciliation, and healing must 
include the lens of understanding the connections and relationships that create holistic 
learning. 
 
Affirmation and Recognition - Stories of racism and discrimination have been told 
time and time again. Moving forward, this strategy acknowledges these experiences 
without requiring those impacted to retell their stories and prove the harm that has 
occurred and continues to occur. These experiences are real, they are harmful, they are 
the truth, and they must be addressed in all contexts of K-12 education.    
 
Equity and Inclusion – Students, staff, and families may have their own experiences 
of discrimination and oppression; however, the unique experiences of racism must be 
specifically addressed to create positive and system level change. Anti-racism cannot be 
addressed in siloes. Although the strategy is focussed on anti-racism, there is 
recognition that different experiences are shaped by the intersection of unique 
identities (e.g., intersectionality). 
 
Adult Well-being – Racialized staff report experiences of racism in their school 
communities and working environments. The Mental Health in Schools Strategy 
emphasizes the importance of addressing the well-being of adults in the education 
system. In addition to effects on mental health, racism experienced by staff leads to 
issues with recruitment and retention, which further leads to less racial diversity in 
schools. This perpetuates racism further for students who do not see themselves 
represented in their leaders. Anti-racism initiatives must recognize the importance of 
supporting adults as well as students. 

 
  

https://www2.gov.bc.ca/assets/gov/erase/documents/mental-health-wellness/mhis-strategy.pdf
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Principles 
The K-12 Anti-Racism Action Plan is guided by the following principles as we move 
forward: 
 

Recognize and respect Indigenous rights and titles in accordance with Section 35 
of the Constitution Act, 1982, United Nations Declaration on the Rights of 
Indigenous Peoples, Declaration on the Rights of Indigenous Peoples Act, and the 
Truth and Reconciliation Calls to Action 

Engage First Nations, Indigenous partners, education partners, community 
organizations representing racialized people, school boards, school communities, 
and students to work collaboratively, share voice, and integrate work across the 
sector and within the ministry. 

Amplify and defer to the voices and perspectives of those with lived and living 
racism experiences. 

Demonstrate humility and respect and a continuous improvement mind-set.  

Apply evidence-based decision-making reflecting current knowledge and data 
about anti-racism related systems-level change. 

 

Priority Actions 
The K-12 Anti-Racism Action Plan includes six priority areas of action: Community Voice, 
Removing Barriers, Raising Awareness, Collaborative Change, Capacity Building, and 
School Support. 

Community Voice 

Community Voice ensures that all actions in this plan are guided and co-led by  
First Nations, Indigenous partners, education partners, community organizations,  
and students with lived and living experience of racism. These voices have been  
missing, historically, from key conversations and decisions in government systems.  

Annual Minister’s Community Roundtable 
An annual event for the Minister to engage directly with the IBPOC community to hear 
their experiences, perspectives, and recommendations on the Action Plan 
Minister’s Youth Dialogue Series 
The Minister of Education and Child Care will host at least two Youth Dialogue Series: one 
for intersectional and diverse youth and one for Indigenous youth 
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Removing Barriers  

Removing Barriers creates a system and communication paths to ensure racism  
cannot thrive through policy and culture.  

Roundtable participants, as well as community and sector representatives, asked for  
more accountability to be embedded in the plan after the first draft, not just for ministry 
actions, but also for leaders in the system. They also shared the importance of communicating 
with parents and guardians on the action plan and progress, 
 as well supporting resources to feel connected to their school community.  

Raising Awareness 

Raising Awareness provides resources and engagement opportunities to highlight  
the unique identities and experiences across the province and how we can better appreciate 
each other, as well as to increase understanding of racism and its harmful effects. 

Roundtable participants asked for a calendar to supplement district and school calendars to 
include more diversity as a first step to ensuring that schools reflect all identities as valued and 
important. Student-to-student racism was also identified as needing to be addressed, and that 
starts with foundational understanding of racism, equity, and inclusion.  

  

Anti-racism in district plans 
Embed anti-racism reporting requirements within strategic plans 

Parent Engagement Plan 
A co-developed plan with BC Confederation of Parent Advisory Councils to inform parents 
of Action Plan initiatives and provide supporting details and information that will 
promote parent and guardian understanding and welcome their involvement in planning 
school anti-racism initiatives 

 

Inclusion Calendar 
Provide districts with a calendar identifying significant events of advocacy, celebration, 
or honour 
Youth Engagement 
Presentations and workshops hosted by B.C. Lions to grades 6-10 to explore and engage 
with issues of anti-racism, diversity, equity, and inclusion 
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Collaborative Change 

Collaborative Change engages all layers of the education system to create system  
level change. It is imperative that the ministry, school districts, education partners,  
school staff, students, and families build on existing partnerships and create networks to 
champion anti-racism work.  

Students have shared that only some school staff provide culturally safe and welcoming 
learning environments, and that is an everyday experience to be met with racism in their day at 
school in different forms. System level change requires the commitment of all layers of the 
sector to not only support this work, but also compel it. 

Capacity Building   

Capacity Building creates the foundational understanding of racism for all staff in  
the sector, to recruit diversity in the workforce so that all students see themselves  
represented in school leadership, and to create a system that is welcoming to all staff.  

Students have told the ministry of their hardship from moving through the K-12 system without 
seeing school leaders who represent and understand them. As well as watching Indigenous, 
Black, People of Colour (IBPOC) and allied school staff being treated with discrimination. In 
addition, educators and other school staff have shared the challenges of working in a  
system that does not feel welcoming and inclusive.  

Education Partner Collaborative 
A committee of education partners, including Indigenous partners, to work 
collaboratively to address systemic racism 
Educator Network 
A committee for educators at both district and school level, built over phases, to provide 
peer support, build internal capacity, and identify needs to engage in anti-racism work 

 

Recruitment and Retention Strategy 
Grow diversity in the education workforce so that students see themselves in their 
teachers and have access to diverse role models through their educational journey 
Create better working environments for IBPOC teachers to improve retention 
Anti-Racism Training (for everyone) 
Develop a foundational online training course available to a sector-wide audience 
including all ministry, school, and district staff 
Develop additional professional learning opportunities to support specific roles and to 
build on foundational learning 

 



 

13 
 

School Support   

School Support provides resources, support, and guidance for schools to create  
anti-racism learning environments.  

Students have acknowledged the amount of time they spend in school in their young lives and 
the influence this environment has on their well-being and development. For students to thrive, 
they need to see themselves represented as valued members of the school community, as well 
as in their learning materials and content. They also need safe reporting processes for acts  
of racism. School leaders to receive those reports with understanding and  
action-oriented responses. 

 
 

  

Incident Response Guidelines & Resource Guide 
Develop resources to support districts and schools to identify and respond to incidents of 
racism, as well as define common terms to establish collective understanding 
Develop a resource guide for the sector to provide recommended practices for 
implementing anti-racism work and ensuring learning environments are safe, 
welcoming, and inclusive 
Curriculum Resources 
Inventory existing anti-racism curriculum resources, identify gaps in the inventory, and 
address existing gaps in resources  
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Conclusion 

 
The K-12 Anti-Racism Action Plan is a multi-year path forward and an 
opportunity to bring the education sector together to confront racism in all its 
forms, but it is only the beginning. This plan outlines the first three years of the 
provincial school community working together to establish a strong foundation 
and to chart a path forward for many years of continued dedication to come. 
This work must always include listening to students, staff, and families, and to be 
quick to adapt to shifting issues and experiences. 
 
Everyone can play a role in identifying and addressing racism in the education 
system. System level change requires a shared understanding of our collective 
responsibility in dismantling racism in schools. Moving forward requires tough 
and uncomfortable conversations and a willingness to adopt new approaches to 
delivering education programs that ensure everyone in the school community 
know they are valued and important members.  
 
The Honourable Murray Sinclair said, “Education got us into this mess and 
education will get us out of it.” The K-12 Anti-Racism Action Plan sets out to 
ensure that all students in the B.C. education system can learn in an 
environment where they feel welcome and valued so that school experiences 
can help shape a more inclusive and respectful society for everyone.   
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Appendix - Action Plan Timelines  

 
Element Action  Timeline 

Community 
Voice 

Annual Minister’s Community 
Roundtable 

Annual  

 Minister’s Youth Dialogue Series Annual  

Removing 
Barriers 

Anti-racism in district plans 2022/23 and 2023/24  

 Parent Engagement Plan 2021/22 and 2022/23  

Raising 
Awareness 

Inclusion Calendar 2021/22 and 2022/23  

 BC Lions Youth Engagement 2021/22 to 2023/24  

Collaborative 
Change 

Education Partner Collaborative Ongoing 

 Educator Network 2021/22 – Phase 1 
Ongoing expansion 

Capacity 
Building 

Recruitment & Retention Strategy TBD 

 Anti-Racism Training (for everyone) 2022/23 

School 
Support 

Incident Response Guidelines & 
Resource Guide 

2022/23 

 Curriculum Resources 2022/23 

 
 



Greater Victoria Teachers’ Association 
 5-515 Dupplin Road    Victoria BC    V8Z 1C2 
t. 250.595.0181    f. 250.595.0189    info@gvta.net    gvta.net 

 
 
Via email 
 
March 3, 2023 
 
Board of Education 
School District No. 61 (Greater Victoria) 
556 Boleskine Road 
Victoria BC   V8Z 1E8 
 
Dear Trustees, 
 
Re: School Police Liaison Officers 
 
 
The Greater Victoria Teachers’ Association strongly recommends that: 
  

The SD#61 Board of Education end the School Police Liaison Officer Programs 
(SPLO) and establish a committee to establish an action plan on how to implement 
the recommendations put forward by the School Police Liaison Officer (SPLO) 
review committee [on ending the program, see below for clarity], enhance mental 
health services in schools, address violence in the workplace, and provide evidence-
based, harm-reduction and trauma-informed programing on drug use, 
consent/sexual violence and all other programs currently delivered by SPLO’s.” 

 
This decision is based on research conducted by the BCTF on the effect of SLO (School 
Liaison Officers) on teachers from marginalized groups, numerous reports from 
organizations and civilian review committees across Canada on the effects of policing on 
marginalized populations, and the recommendation from the BC Human Rights 
Commissioner to end SLO programs. This research makes it evident that SLO programs 
cause harm that negatively affects the safety, rights, and sense of belonging that many 
marginalized people (including Indigenous, Black, People of Colour, 2SLGBTQIA+, and 
people with disabilities) experience in school.  
 
Public conversations over the last several years have highlighted that Canada’s policing 
and criminal justice systems have been founded on and continue to perpetuate systemic 
racism. For our schools to take meaningful anti-racist action, we must not ignore this 
legacy, or the ongoing harm caused by police.  
 
While school budgets have been drastically reduced over the last 20 years, police 
budgets in British Columbia have increased beyond the rate of inflation. Victoria 
Teachers and school counsellors are working in a chronically underfunded system 



marked by insufficient staffing, inadequate resources, and an expectation to do more 
with less. In this underfunded system, police have, at times, been used to fill gaps in 
school supports, by taking on a variety of roles, including supporting the work of school 
counsellors. The presence of SPLO’s not only harms many marginalized students, but 
also does nothing to solve the broader systemic issues caused by underfunding and 
austerity. For this reason, in addition to ending the SPLO program, our district needs to 
provide fully funded academic, social, health, and emotional support services in schools, 
enhance the rights of students and have clear and significant policy to govern any 
interaction schools may have with police.  
 
It is important that as a district that supports the rights of all learners and seeks to 
advance equity, diversity, and inclusion, that we embrace policy that supports the 
marginalized members of our community by ending all SPLO programs, and creating 
the supports necessary to support all learners. 
 
 
Specific Recommendations from GVTA For the SPLO Review Committee: 
  
That the board end the SPLO programs due to current trauma-informed research on 
impacts of policing on Black, Indigenous, People of Colour (BIPOC), 2SLGBTQIA+, and 
people with disabilities, AND; 
 

1) Focus on preventative measures for intensive behaviour such as early 
intervention by: 

a.  Hiring appropriate professionals such counsellors, social workers, 
nurses, and behavioural support teachers to support complex needs of 
students. 

b.  Properly fund EA’s to keep retention rate of EA’s to support at ground 
level. 

  
2) Delivery of curriculum programs be administered by appropriate 

groups/organizations that present information based on research, from a 
trauma-informed, compassionate perspective that addresses structural 
inequities and power dynamics. 

 
3)   That administrators be directed to track the frequency, purpose, and intensity 

of all uses of police in schools and report directly to the superintendent and 
school trustees. 

  
4)  Establish thorough and sufficient policy to govern actions of all interactions 

with police in schools which includes: 
a.  Complaints Process: 

                                           i.  A substantial and impartial complaints process 
specifically referring to police be established along with a 
dedicated ombudsperson at each school who will assist 
students and families with the process. 



                                         ii.  That the complaints process be made clear to families 
in three situations during the school year (i.e., principal 
letter, school assembly, PAC meetings etc.) and to students 
in their classroom (by teacher). 

b.  That all schools develop discipline and behaviour management 
procedures that are based in trauma-informed research on impacts of 
BIPOC, 2SLGBTQIA+ students, and students with disabilities. 

                                           i.  That the district adopt an official policy that police not 
be used in instances of student behaviour management and 
that the district invest appropriately in school and mental 
health supports for situations that require intensive 
intervention. 

                                         ii.  Investing in creating safer schools without police by 
utilizing models of transformative and/or restorative justice 
and utilizing approaches outlined in alternative approaches 
to discipline overview 
https://mje.mcgill.ca/article/view/9547/7381. 

                                        iii.  That data be collected on race, ethnicity, ability, 
gender expression of students disciplined, and that if police 
are involved in any services provided to these students, that 
families are contacted within a month of receiving services to 
provide anonymous feedback on the experience of the 
process. 

c.  Student Rights: 
                                           i.  That the district take an active stance against 

criminalization of youth specifically with respect to the 
Youth Criminal Justice Act. 

                                         ii.  That the district adopt a restorative or 
transformational justice model for dealing with school 
related offences. 

                                        iii.  That police may not be used in the surveillance of 
students, nor have the power to arrest, detain, interrogate, 
question, fine or ticket students on municipal code, juvenile, 
criminal or immigration-related matters on school grounds. 

                                        iv.  On those rare occasions when it is appropriate for law 
enforcement to enter a school building, there should be 
agreements with police departments that limit the cases 
when law enforcement can be called into a school, with 
particular safeguards in place to ensure students’ rights to 
education and dignity are protected, in addition to their 
constitutional rights to counsel and due process. 

                                          v.  That police not be used to perform well-being checks 
on students attending or not attending school. 

                                        vi.  That a lawyer or independent ombudsperson be 
appointed at each school for assisting students with 
navigating the criminal justice system and multi-
jurisdictional sections if those services are required. 

https://mje.mcgill.ca/article/view/9547/7381
https://mje.mcgill.ca/article/view/9547/7381
https://mje.mcgill.ca/article/view/9547/7381


                                       vii.  That Regulation 5145 be removed and that 
administrators not be able to substitute as legal guardians in 
the matter of the questioning of students. Students 
interacting with the criminal justice system be provided a 
lawyer for the purposes of legal counsel and ensuring their 
rights are upheld. 

d.  Staff Training: 
                                           i.  That all school staff are provided with current, 

research-based information on the impacts of policing on 
BIPOC, 2SLGBTQIA+ students, and students with 
disabilities 

                                         ii.  That all district staff are provided in-service training 
on identifying personal implicit bias, as well as anti-racist 
and anti-oppressive training. 

                                        iii.  That all school staff receive in-service training in 
trauma-informed/antiracist approaches to behaviour 
management.   

e.  Police and School Community: 
                                           i.  That police not attend school functions particularly 

for events where their presence may be triggering for BIPOC 
folks such as Orange Shirt Day, Rainbow Day, and Pink Shirt 
Day. 

                                         ii.  That if police are brought in for the purposes of a 
class, all legal guardians of students must be notified 2 weeks 
in advance in writing and both legal guardians and students 
have the right to not attend these sessions without academic 
penalty.  

                                        iii.  Police may not wear their street uniform or carry guns 
on school grounds. Police must be thoroughly identified, as 
students and staff have a right to know when they are 
speaking with an officer. 

                                        iv.  That Regulation 5134.1 be removed and police not 
mentor individual or groups of students.                                       

f.   School Programing: 
i. That the District acknowledge the need for a diversity of people 

and perspectives to be brought into the classroom; the district 
should ensure there is funding and availability for members 
from community groups and organizations to present 
programming, with a special attention to BIPOC groups.  

h.    Future Review Processes: 
i. That the district take seriously the democratic concerns of having 

independent reviews of policing; 
ii. That police officers may not sit on any review committee reviewing 

any function of policing within schools.  
iii. Establish an impartial process for collecting data from the 

community that is trauma-informed, and is inclusive for all 
members of the community, particularly marginalized people, free 



of barriers and safe to participate in for all consultative processes 
policing related or otherwise. 
 
  

5)  Mental Health and Social Supports in Schools: 
a.  That the District staffing formula include a base-level of counselling, 

behaviour support, psychologist, inclusive learning support, and other 
forms of inclusive mental health and social supports necessary to 
utilize a proactive model of safe schools and behaviour management. 

  
6) Anti-racism/Anti-Oppression: 

a.  The District establish an official definition of racism connected to 
democratic and systemic racism. 

b.  Adopt an official policy with budget line items for anti-oppression 
work. 

c.  Acknowledge and validate the historical and ongoing violence 
perpetuated against BIPOC folks by police through a public statement. 

d.  That this process be steered by BIPOC folks from staff, students, and 
community. 

  
 
Sincerely, 
 

 
Ilda Turcotte  
President, Greater Victoria Teachers’ Association 
cc  GVTA Executive Committee 
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Acknowledgement of Traditional Territory

BC Teachers’ Federation members and staff live, teach, and carry out union work on the 
traditional and unceded territories of the many First Nations peoples of British Columbia. 
We specifically acknowledge the unceded joint territory of the xʷməθkʷəy̓ əm (Musqueam), 
səlilwətaɬ (Tsleil Waututh), and Sḵwx̱ wú7mesh (Squamish) Nations on whose land the BCTF 
building is located.



Anti-oppression guiding principles

The following anti-oppression principles guided the work of the 
Policing in Schools Project Team. Before engaging with the report, 
they ask readers to reflect on the principles below, as a way to 
ground the conversation that is hoped will follow the report. 

As a starting point, this research is grounded in a critical interrogation of 
the ongoing project of settler colonialism, and the ways in which various 
institutions have and continue to uphold settler colonialism, including (but not 
limited to) those of policing and education. Further, it’s a project grounded in 
an intersectional lens (understanding that people experience simultaneous, 
interlocking forms of oppression) and is oriented towards making schools 
places that embody anti-oppression and decolonization. Thirdly, the research 
process design is one that meaningfully engages Indigenous perspectives, 
worldviews, and ways of sharing knowledge into all aspects of this project.

More specifically, the above guiding principles mean that:

•	 anti-racism must be grounded in Indigenous sovereignty

•	 anti-racism must be about redistribution of power 

•	 equity must be grounded in reparations to historically marginalized groups and a 
recognition of the social location of each one of us within a settler colonial context 

•	 class (socio-economic status) is a reality in all communities and 
explains differentiated experiences and responses to policing

•	 public education is a public good. Any person should be able to 
access education free from harm, violence, and trauma.
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Executive summary

Policing in Schools Project
From February to April 2022, 39 BCTF members who identify 
as Black, Indigenous, People of Colour (BIPOC) participated 
in the Policing in Schools Project. They discussed their 
experiences and perspectives on police in schools and shared 
their visions for creating and sustaining safe, healthy, and 
equitable schools for all students. The BCTF engaged an 
external facilitator, Vanessa Tait, a two-spirit Cree woman 
from O-Pipon-Na-Piwin Cree Nation, to lead Talking Circles 
with participants. BCTF members hold multiple views on this 
topic. Discussing police in schools within Talking Circles elicited 
a range of perspectives, experiences, stories, and emotions 
from participants. In this report, we have endeavored to honour 
participants’ perspectives, treat their words with care and 
meaningfully represent the broad themes of their stories.

The goal of the Policing in Schools Project report is to support 
continued conversations within schools, locals, the BCTF 
and broader community about how to create and sustain 
conditions for safe, healthy, and equitable public schools. 
There are three key themes to prompt future dialogue:

•	 History matters and continues to be lived  
Understanding the historical role of policing in Canada 
and how the past impacts the present is a necessary 
starting point for a conversation around police in schools. 
Many participants feel uncomfortable, intimidated, 
fearful and unsafe with police presence in schools. 

•	 Student needs within a chronically underfunded public 
education system cannot be met by funding School Liaison 
Officers (SLOs)  
BC teachers and school counsellors are working in a 
chronically underfunded system marked by insufficient 
staffing, inadequate resources, and an expectation to do 
more with less. In this underfunded system, policing has been 
used to fill gaps and police have taken on a variety of roles, 
including supporting the work of school counsellors. Many 
participants made clear that SLO presence not only harms 
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many BIPOC students, but also doesn’t solve the broader 
systemic issues caused by underfunding and austerity. 
These require going beyond plugging the holes, expanding 
what’s considered ‘possible’ to envision what schools can 
be—places that truly support all without harming any. 

•	 Schools that embody care and meet student needs are 
grounded in the community and connected to families 
Safe, healthy, and equitable schools are fully funded schools, 
grounded in community, that embody a holistic approach 
to students’ academic, emotional, social, and physical 
well-being. They are places where students’ families and 
the community at large are part of school culture and 
influence day-to-day activity. They serve as a welcoming 
and inviting space for families and Elders. For many 
participants, particularly those most negatively impacted 
by policing, achieving the schools described above is not 
possible, and cannot be fully realized, if police are present. 

BCTF Research would like to thank all members who participated 
in the Talking Circles and underscore the labour of BIPOC 
members who shared their stories, perspectives, and trauma 
to produce this research. A special thank you to Vanessa Tait 
for so graciously leading the Circles. BCTF Research would 
also like to acknowledge the tremendous contributions of the 
Project Team comprised of eight BIPOC identifying members 
who worked closely with BCTF staff and navigated a complex 
project methodology with thoughtfulness, curiosity, and courage.
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What is the Policing in Schools Project?

The Policing in Schools Project brought together BIPOC-identifying 
BCTF members to discuss their perspectives and experiences 
related to police in schools, as well as their visions for creating and 
sustaining safe, healthy, and equitable schools for all students. 

In the context of a growing awareness around police violence 
and systemic racism in policing as an institution, police 
presence in schools has come under increasing scrutiny. 
Various jurisdictions across Canada and the US have been re-
examining school police programs, with specific attention to 
their impact on BIPOC youth. In some cases, the programs have 
been suspended or cancelled. The conversation around police 
in schools has been a source of intense debate within school 
districts and communities across Canada and the United States.

This project sought to contribute to the conversation around police 
in schools by centering the voices and experiences of BIPOC-
identifying teachers on this topic. This research project engaged 
BCTF members in two ways. First, in spring 2021, BCTF Research 
created a Project Team comprised of BIPOC-identifying members 
to work alongside Research staff as co-researchers. Together, 
the Project Team and union staff identified research questions, 
chose the method of engagement, and collaboratively analyzed 
project data.1 Then, from February to April 2022, members 
from three locals were invited to participate in virtual Talking 
Circles. In total, 39 BIPOC-identifying members participated.2

The practice and protocols of participating in the Circle created 
an opportunity to engage in a type of dialogue not possible 
in settler-dominated spaces. Talking Circle participants were 
asked how they see police present in their school communities, 
their experience with police in their school sites and how that 
relates to their teaching and working conditions, and how 
they see BIPOC students impacted by police presence in 
schools. The final question in each Circle asked participants to 
share their visions for safe, healthy, and equitable schools.

1	 A more detailed description of how the project team and staff worked together can 
be found in Appendix A.
2	 Each Circle varied in size (4 to 11 participants), and length (between 1 and 2.5 
hours), depending on the size of the group.
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Indigenous-led Talking Circles
BCTF engaged Vanessa Tait, a two-spirit Cree woman 
from O-Pipon-Na-Piwin Cree Nation, to lead the 
Talking Circles. Below are Vanessa’s reflection and 
explanation of the Talking Circles in her own words:

“Tansi (Hello), it was an honour to sit and facilitate the talking 
circle with each and every one of the participants that had 
the courage to sit in these sessions. The spirit and intent of 
the talking circle is what guided this process. I learned a lot 
from these circles, and I am very humbled by the experience. 
Kínánáskomitinan (Thank you) to each and everyone for their 
gifts, truths, and knowledge they shared during this time.”

“We began this journey in ceremony to honour the ancestors 
of the territory, where the facilitator provided a spirit dish, a 
prayer, and a drum song. This was to start in a good way, 
and to bring those good thoughts and energy into the virtual 
space and for this portion of the research project. The first 
Talking Circle was completed with the Project Team and this 
was done to ensure that the Talking Circle approach would 
be conducted in a way that was respectful to the entirety 
of the research project and there was a debriefing before 
continuing with the rest of the Talking Circles. Thereafter, 
each Talking Circle was started with an opening prayer 
and ended with a drum song, and the participants were 
encouraged to go for a walk or do some self care after.”

“The Talking Circle is a traditional way of communicating and 
sharing, which has been practiced by Indigenous people here 
on Turtle Island and is a part of our traditional ceremonies and 
customs. The Talking Circle honours what the participants have 
to say in a sacred and safe space. An eagle feather was held 
throughout the Talking Circle, a sacred item that was gifted 
to the facilitator from a two-spirit relative. The eagle feather 
is to honour the Circle, the gifts, the sharing and the love and 
kindness the Circle represented. A smudge was lit and continued 
for the entirety of the circle. Each person’s participation in the 
circle is a gift of value and is appreciated. In turn, everyone 
in the Circle receives each other’s gifts with respect, neither 
judging nor belittling the gift each person makes. No person 
and the gift they share is more important than another, and 
each person’s gift is necessary to complete the Circle. The 
Circle is a sacred space made up of sacred relationships.”
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Participant experiences and 
perspectives on policing in schools
Discussing police in schools elicited a range of perspectives, 
experiences, stories, and emotions from participants. BCTF 
members hold multiple views on this topic. BCTF Research staff 
and Project Team members analyzed the transcripts of the 
Talking Circles together and identified the following key themes.

History matters and continues to be lived

History informs the present. The conversation around police 
in schools must be put within a broader discussion of the 
role policing has served within a settler colonial context, 
with specific attention to the history (and ongoing reality) of 
militarized invasions of Indigenous land, forced removal and 
apprehension through residential schools and the Sixties Scoop, 
and the ongoing crisis of Missing and Murdered Indigenous 
Women and Girls (MMIWG). The historical role policing has 
played—and continues to have—within our settler colonial 
context has caused irreparable harm and created a deep 
mistrust that persists and impacts participants in multiple 
ways in their day-to-day teaching. Understanding this context 
is a necessary starting point for a conversation around 
police in schools. As one Indigenous participant shared,

“When I was invited to be part of this session, all I could think 
of was [Kent] Monkman’s very large mural of RCMP, mothers 
and children, and them being snatched away—because 
the laws of our country allowed it. The laws of our country 
allowed our nations’ leaders—our future children and our 
leaders to be taken away…I know that we call them [the police] 
and as a society believe we are safer with them around, but 
when you have history and historic information about laws 
and who carried out the laws and the people who are still 
carrying out the laws on our territories, because they are 
guided to—so when we talk of trust, the trust is not there…”

Participants noted how both the law and policing land 
differently on groups of people, depending on their race, 
class, or legal status. Policing, as it currently exists, (and was 
created) benefits some and marginalizes others in society.

“You have to reach in the past 
before you move forward”

“the police are not there to support 
everybody” 
 
“we have to share this [history] so 
that people don’t forget why the 
police were created. They weren’t 
created to protect me. They were 
never created for that….”
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Ongoing police violence experienced within BIPOC communities 
makes its way into the daily lives of teachers and students, 
negatively impacting their teaching and learning conditions as 
well as their overall well-being. Many participants described 
feeling uncomfortable, intimidated, fearful and unsafe with police 
presence in schools. These fears were most strongly articulated 
by Indigenous participants. Some participants described how they 
try to go unnoticed and avoid encounters with police at school. 
Others shared that being in schools with police means they cannot 
fully be themselves in their workplace. Some shared their own 
traumatic experiences with policing in the past, disclosing how 
those negative experiences have stayed with them into adulthood.

Several participants asked, “why do we have police in schools?”, 
noting they weren’t ever given a rationale for why police in school 
programs were created. Some shared that they sense police are 
placed in schools to help build relationships with youth, which 
they find concerning given the historical and ongoing reality of 
systemic racism and violence within policing in Canada. In some 
cases, SLOs had a dedicated school space or office, leaving some 
participants wondering why police were invited into school spaces 
more easily than other community members, such as Elders. 

Several participants shared stories of how BIPOC students have 
been impacted. One participant told a story of a student being 
profiled and carded by police on their way to school, causing them 
to arrive late for class. Another shared of students experiencing 
mental health crises and witnessing overly aggressive responses 
by police which lacked compassion and sensitivity to students’ 
trauma. Several participants expressed their desire to have 
a counsellor on site to help students work through their 
emotions as opposed to a police response which they fear could 
criminalize students for struggling with their mental health.

“I just try to stay under the radar—
not talk to them, not engage. I 
would not feel comfortable having 
them in my classroom or around 
my students or in the hallways 
with me … when I see them, I feel 
small.”

“[my students] have experiences 
on the weekends with the police 
and then they come to school 
and…it’s almost like what they 
have to deal with outside of the 
school now comes inside of the 
school which is supposed to be a 
place of learning and supposed 
to be like a safer space for all 
students.”

“I just feel a lot of discomfort and 
I just don’t feel safe. I have a lot of 
anxiety. I feel like I just kind of shut 
down, like I just- I don’t feel safe in 
the presence of police. I don’t want 
to interact with police. I feel really 
fearful of like other students of 
color interacting with police, or just 
like just like what their presence 
means and the implications of 
their presence…”

“When I had the police come into my 
teaching space, I was terrified, but I 
couldn’t tell the kids. I could not tell the  
kids. I was so terrified when the schools 
had set up having police come in and  
do all of this. I was thinking, why do we 
need to have this?”
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As the participant quoted earlier explains, “as a society we 
believe we are safer around them, but when you have history…,” 
there’s a discrepancy between how police are often portrayed 
in society and the lived experiences of fear, trauma, and lack 
of safety that participants shared. The Circles demonstrated 
how ‘safety’ and ‘equity’ are not universally understood or 
experienced. For example, in the context of some school districts 
cancelling SLO programs, some participants shared that no longer 
having access to police at their school site is a lack of safety 
and a form of inequity, as the pathways to getting students 
support are more arduous and cumbersome. For several school 
counsellors, the situation has felt like a removal of support and 
their inability to help students in a timely manner is an additional 
barrier. Other participants explained how they consider lack 
of safety and inequity as when people are not able to access 
a service or space due to fear for their safety. One participant 
provided an analogy of how schools address student peanut 
allergies by proactively removing peanuts from classroom 
snacks, and explained their vision of safe, healthy, equitable 
schools would mean proactively removing the potential harm 
of policing from students so that no student has to experience 
“an anaphylactic reaction to the presence of cops in schools.”

Relatedly, several participants discussed safety and equity as 
creating a support system that truly helps all without harming 
anyone, pointing out that a “majority rules” perspective on what 
is safe or equitable can simply reinforce inequity and cause 
harm. Rather than go by what works for most (numerically), 
an equity lens should be taken whereby if one student is not 
feeling safe, then a space should be considered unsafe, and work 
must be done to create a solution that ensures safety for all.

As these examples illustrate, ‘safety’ and ‘equity’ 
carry different meanings informed by identity, history, 
lived experience and perspective. Attention to these 
differences is important for ongoing conversations and 
the work of building collective understanding.

“We talk about equity, also in 
terms of accessibility… not having 
a school liaison officer has created 
a barrier to those students who 
would have had access to a school 
liaison officer…hearing a student 
cry and talk and tell about their 
experiences, but then not have an 
avenue to go to other than the 911 
or non-emergency line, that is that 
in itself is a barrier.”

“You just have to listen to one kid 
talk about what—how police treat 
them and, for me, as a teacher, if 
not one of my kids is safe, then it’s 
not a safe space for any of them. 
So even if one kid is harmed, we 
need to make it a safe space for 
all of them, because we can come 
up with different ways to help our 
kids.”

“If you’re thinking about student 
experiences I think in terms of 
access, I think the most inequitable 
thing is that there’s going to be 
groups of students, that will never 
ever be able to access police in 
a safe way… The feeling of some 
students feeling unsafe in their 
communities is not the same as 
someone who thinks they are 
going to die or be killed by the 
interactions with police.”
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Student needs within a chronically underfunded 
public education system cannot be met by 
funding School Liaison Officers (SLOs)

BC teachers and school counsellors want the best for their 
students. Unfortunately, they are working in an underfunded 
system marked by insufficient staffing, inadequate resources, 
and an expectation to do more with less. Throughout the 
Talking Circles, participants shared how working in this 
underfunded system continually prevents them from being 
able to meet student needs. This was particularly clear 
in school counsellor perspectives. Many felt their efforts 
are “just a band-aid solution at best” as there is so much 
need but insufficient time, personnel, and support.

Participants described how police in schools have been used 
to fill gaps in this under-resourced system. Police have taken 
on a variety of roles such as providing presentations on bike 
safety, digital literacy, internet safety, and substance abuse 
awareness, mentoring and coaching student clubs, responding 
to emergency calls, and helping students file reports of assaults, 
to name some of the most prominent examples discussed. 
Participants pointed out how police are positioned as a resource 
for teachers, often the only ‘community-based’ resource they can 
draw on to teach about internet safety, digital media literacy or 
substance use in their classes. In the absence of resources, a few 
participants described finding themselves having to access the 
police even though it made them feel uncomfortable or at times 
guilty for not teaching through their anti-oppressive values.

“Even though,I’m a registered 
clinical counsellor it doesn’t seem 
to matter in terms of how many 
hours… we have to service all 
the needs of students which 
can’t possibly be met…if we were 
properly staffed and funded, 
then we could make more of an 
impact.” 
 
“There’s so much stuff that you 
know, in an ideal world, they 
wouldn’t have to do these jobs 
but there’s so much that they do 
that fills gaps in the system for our 
students, you know… with mental 
health crises…providing a sense of 
safety, providing the school with 
really valuable safety information 
that we wouldn’t otherwise be 
able to get…” 
 
“We can’t do our job because 
we’re not staffed well enough.”

“one of the things I realized as a 
teacher was that it was pretty 
hard to find resources that were 
not tied to the police in my school 
community….trying to bring in 
a counsellor, trying to bring in a 
community activist, all of those 
things were not something readily 
available, but what always was 
available was police…And kind 
of building resources that were 
not police specific fell on my 
shoulders.”
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Many school counsellors shared how their school-based SLO 
was an indispensable resource to them, and a vital form of 
support many relied on. They described how SLOs provided 
leadership skills and mentorship to students, along with support 
in times of distress. Several described feeling worried about 
their ability to help students without having access to an SLO. A 
few participants expressed torn feelings about the role of police 
in schools and the gaps they fill. They’ve witnessed students 
benefit from having access to an SLO and observed that some 
students do feel a sense of safety with them in school, but 
they also expressed understanding the traumatic experiences 
other BIPOC colleagues in the Circle had at the hands of police. 
These participants expressed a desire to find ways to support 
all students meaningfully and wondered how to hold or balance 
the positive experiences they’ve witnessed with the reality of the 
traumatic ones that other participants had shared with them. 

Many participants shared the view that police should not be 
tasked with filling gaps in public education, as has become their 
role. The path towards meeting students needs requires abundant 
funding that goes beyond filling the gaps. Schools require more 
counsellors, teachers, coaches, and other school support staff 
and a long-term view of meaningfully investing in supports and 
services. Participants made clear that meaningful change requires 
shifting from a scarcity mindset to one of funding public services 
like education more abundantly. As one participant explained, 

“[When I think about] how stressed we are and how we can’t 
support our children, you know this comes out of a world of 
austerity, about lack of people not having enough to get by to 
flourish, to grow, to heal, you know. We need abundance in 
school sites. So, yes, the police, provided a lot of services, but 
you know those cuts were made over the years. We need a 
fully-funded school system where we have enough counsellors, 
where we have enough safe and caring liaisons in the school. 
Where we have enough principals, we have enough teachers 
and teachers’ aides and coaches and funded activities.”

As the participant quote explains, austerity has consequences. 
Within the Circles, it was also pointed out that the horizon of what 
is considered possible for creating schools that embody systems 
of support and care has been limited by decades of underfunding. 

“If I need to call 911, I’m going to 
wind up on hold for hours and I’m 
not going to get the results that 
I need for that student who is 
asking me for help.” 
 
“…the other things that are 
supposed to come in to replace or 
to help or to fill the void are just 
not there… nothing has come close 
to the timeliness to act …as having 
an SLO officer that you can reach 
out to directly.”
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Often resources or supports are provided piecemeal and lack the 
systemic coordination and infrastructure needed to really make 
a difference. Many participants pointed out that having SLOs 
not only harms many BIPOC students, but also doesn’t offer 
a solution to the systemic issues caused by underfunding and 
austerity. Creating safer schools requires going beyond plugging 
the holes towards expanding what’s possible to envision what 
schools can be—places that truly support all without harming any.

The stories participants shared about living the daily consequences 
of underfunding add important context to the conversation around 
the inadequacies of BC’s education funding. Education funding 
in BC is approximately $1,600 per pupil less than the national 
Canadian average.3 In the 2019–20 school year, BC’s school 
districts received only 65% of what they ended up spending 
province-wide on special education from supplemental special 
education grants received from the province.4 Music and arts 
programs consistently face cuts and international student tuition 
has become a way for school districts to offset the insufficient 
funding they receive, reinforcing systemic inequities as not all 
school districts are able to attract students from abroad.5 In 
addition, the current school counsellor to student ratios are too 
high to meaningfully address student needs, as participants 
made clear. School counsellor associations across Canada 
and the Unites States advocate for a ratio of 250 students per 
counsellor.6 As of the 2018–19 school year (the most recent year 
for which we have data), provincial school counsellor to student 
ratios were 536.5 students to 1, illustrating that school counsellor 
ratios in BC are considerably higher than that target ratio.7

Placing the education funding conversation in BC within a broader 
context, the continual defunding of public education has been 
a trend in Canada (and globally) driven by a dominant political 
ideology of ‘reigning in spending’ and enforcing austerity on vital 
public services. As global protests ignited in summer 2020 (both 
as a response to the police killing of George Floyd in the US and to 
3	 BCTF calculations based on Statistics Canada Number of Student Tables  
(37-10-0007-01) and Education Spending Tables (37-10-0066-01).
4	 Ministry of Education. Operating Grants Tables (2019-2020); Ministry of Education. 
BC School DistrictRevenue and Expenditure Tables (2019-2020). 
5	 While increases to funding have been made in recent years, these are driven by 
inflation, collective agreements, and enrollment growth. Very little new money is being 
provided to meet ongoing challenges caused by chronic underfunding.
6	 The American School Counselor Association https://www.schoolcounselor.org/
About-School-Counseling/School-Counselor-Roles-Ratios
7	 It is challenging to get an accurate school counsellor to student ratio for each school 
district due to lack of data transparency in the BC Ministry of Education. In November 
2022, BCTF Research submitted FOI requests to obtain current school counsellor to 
student ratios in Burnaby, Surrey and Vancouver and is waiting a response.
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highlight police violence as a global issue),8 many activists pointed 
out that while programs and public services providing housing, 
education, mental health support, economic opportunity, and 
community-based violence prevention continually face austerity 
measures, police funding and resources have continually increased 
and taken up a greater share of local and municipal budgets.

In addition to documenting BCTF members’ experiences and 
perspectives, the Policing in School Project examined general 
trends in police and education funding in BC over time. While 
education budgets and policing budgets are challenging to 
compare9, a clear trend can be observed: over the past decade 
and a half, police funding has not been subject to the same 
austerity measures as education funding. For example, between 
2006 and 2020, police resource costs in BC grew by 48.4%. 
These increases outstrip both population and inflationary 
increases. Meanwhile, the provincial public education operating 
grant grew by only 9% over that same period.10 11 Furthermore, 
the significant power difference between the police board and 
local school boards is worth noting. Police boards have the 
ability to ensure their funding requests are met as they have the 
power to override municipal councils. This was recently seen 
in Vancouver, where the city council voted against an increase 
to the Vancouver Police Department (VPD) budget, but the 
police board overrode the decision, resulting in VPD receiving 
a $5.7 million increase in funding in 2022.12 School boards do 
not have similar power to override funding decisions. For more 
information about the budget analysis, see the Research Note 
examining police and education funding trends for more details.

8	 Across Canada, protests also demanded justice for those killed by Canadian police 
forces, including uplifting the names of Regis Korchinksi- Paquet, Ejaz Choudry, and 
many others.
9	 This is due, in part, to educational funding being allotted across calendar years while 
police funding occurs within the calendar year. Further, per capita police resource costs 
are based on the population at large, whereas education funding is based primarily on 
full-time equivalent (FTE) student enrolment in a district.
10	 An important note for interpretation: The public education operating grant is the 
largest and most predictable source of funding for the BC school system, but it is often 
accompanied by other grants (targeted funding for specific student populations, one-
time grants for certain initiatives). Further, some school districts are able to attract 
international students and thus receive additional revenue from international student 
tuition. In contrast, the police resource costs are expected to be fairly complete.
11	 Ministry of Public Safety and Solicitor General Policing and Security Branch. Police 
resources in British Columbia (2006-2019); Ministry of Education. Operating Grants 
Tables (2019-2020); Ministry of Education.
12	 Fenton, C. (2022 April 12). Vancouver to draw $5.7M from reserve funds to offset 
police budget decision. CityNews. https://vancouver.citynews.ca/2022/04/12/
vancouver-tax-police-budget/
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Schools that embody care and meet student needs are 
grounded in the community and connected to families 

Participants described safe, healthy, and equitable schools as  
fully-funded schools, grounded in community, that embody 
a holistic approach to students’ academic, emotional, social, 
and physical well-being. They are places where students’ 
families and the community at large are part of school 
culture and influence day-to-day activity. They are not cut 
off from the broader community in which they are situated 
and serve as a welcoming and inviting space for families 
and Elders. Such schools are designed to meet the needs 
of the most vulnerable in their community. They nourish 
students, providing them ways to be and learn “in all the 
ways that learning can happen,” as one participant shared.

Safe, healthy, equitable schools are equipped with smaller 
class sizes to work with students where “we can actually have 
conversations and decolonize,” as one participant explained. 
Several mentioned a need for increased staffing, particularly 
more BIPOC-identifying teachers and counsellors to work 
with students. Others described schools that nurture learning 
holistically, feeding the hearts of students. Relatedly, others 
envisioned places grounded in restorative and transformative 
approaches to conflict resolution and problem solving, breaking 
away from carceral mindsets and punishment-oriented 
approaches that some noted still exist in their schools. For 
many participants, particularly those most negatively impacted 
by policing, achieving the schools described above is not 
possible, and cannot be fully realized, if police are present.

Transformation involves creating and sustaining conditions for 
members to not only envision but enact their visions for safe, 
healthy, and equitable schools. Some participants shared that 
they unfortunately still experience barriers in school policies 
that prevent them from welcoming Elders into their schools or 
incorporating ceremony in school functions or activities. This 
example highlights the discrepancy that still exists between 
rhetoric and the reality of genuinely incorporating Indigenous 
ways of being and learning into BC’s public education system.

“For me, safe, healthy and 
equitable schools can only happen 
if our community is involved, and 
by that, I mean families need to 
be part of our school community… 
Our schools have to be very, very 
safe places, for every child in the 
building and one of the ways, I feel 
that can happen is by having a 
very close interaction with families 
and communities.”
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“Where I feel good and really safe is in schools that are kind of 
known as community schools… So, like the families can come in and 
you’ll see grandparents sitting there on the couches, you know, and 
talking and they always have food available there. They sometimes 
have days where certain members of the community will cook like 
they have, you know, special food days and then also they always 
have bread and things for the kids and it just feels like more down 
to earth.”  
 
“…the way that we are sort of there in that space is really guided by 
anti-oppressive values and beliefs and people are trying to create 
an environment that’s not like this carceral sort of like culture about 
like punishment and punishing students…so creating a culture 
where it’s like restorative and transformative. How do we actually 
address what the root causes of harm [are] rather than like sticking 
a band-aid on it or, you know, just like barely scratching the surface 
or actually doing things that like further harm?” 
 
“I wish we could just flip our model and design our schools to 
support the folks that don’t have those resources because if you 
provide schooling that works for folks with the least or marginalized 
people, you don’t lose anything as a privileged person—I mean you 
probably gain way more because, you know, your access is not the 
thing that’s in focus and I think there’s a lot… we can learn from in 
terms of humility.” 
 
“I believe that schools are supposed to be sites of care and only 
care, we are not, as teachers, there to punish students to mete 
out some weird form of justice. We’re not carceral but why are we 
inviting in police who are carceral, who legalize violence within 
our society into our schools, these are supposed to be caring safe 
places, you know, I only see schools as a site of abolition.”
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Continuing the conversation: 
Providing the space and support 

Participants of varying perspectives acknowledged the 
contentious nature of this topic and discussed how it has 
and continues to be polarizing amongst colleagues. Several 
discussed the need to create a more supportive atmosphere 
where members can talk openly within schools and union 
spaces about police violence. For some participants, having 
more professional and collegial support to discuss policing in 
society at large as well as in schools would help them feel better 
equipped to engage in the topic within their schools and classes.

Several participants shared how this issue has impacted their 
collegial relationships. For example, some participants working 
as school counsellors expressed that they did not feel adequately 
heard or consulted on this issue in their district. Other participants 
shared experiences of feeling discomfort around police at school 
but not having a safe avenue for honestly discussing their feelings 
amongst colleagues. Some disclosed that they self-censor on the 
topic of policing for fear of how other colleagues—in particular, 
White colleagues—are going to respond. Within this context, 
important questions to consider include: How has the struggle 
for resources and the experience of working in an underfunded 
system affected collegial relationships amongst K–12 education 
staff? How can union and school spaces be created to foster 
dialogue and build understanding and solidarity on this issue?

The Project Team and Research staff have endeavored to 
honour participants’ perspectives, treat their words with care 
and meaningfully represent the broad themes of their stories. 
The Policing in Schools Project report is not meant to serve as a 
“final analysis” on this topic. Rather, an intention of this project 
is to support continued conversations within schools, locals, the 
BCTF and broader community about how to create and sustain 
conditions for safe, healthy, and equitable public schools.

“…especially in BC with curriculum 
that it’s supposed to talk about 
decolonization and talk and teach 
with Indigenous perspectives, like 
from Indigenous perspectives. 
It’s—I can’t do it honestly without 
talking about the police or anti-
racism and all that…” 
 
“…how I feel in this situation is that 
there isn’t enough education for us 
educators to address the issue of 
policing in school” 
 
“there doesn’t seem to be a 
professional climate to have open 
conversations [about policing]”

“there’s a lot of harm in schools… 
it’s just really disheartening 
and it’s so sad and frustrating 
that we can’t even be having 
these conversations at a whole 
school level, that someone can’t 
just say, “Hey, this is something 
that’s bothering me—the way 
that the police showed up at 
my school. It made me feel 
really uncomfortable. Like, can 
we do something about this?” 
I don’t even think we have an 
environment where people can 
really even feel safe to say that 
and if people can’t feel safe 
enough to speak up then we can’t 
take action on these things either.”

“and I often feel like –I don’t 
know if others share those same 
feelings, especially if you’re in a 
school with like just other white 
like colleagues or white teachers, 
like, I often don’t voice my opinion 
because I don’t know how that’s 
going to be received or if it will 
further kind of isolate me. “
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Appendix A: Project journey

In this Appendix, we (Michelle and Joni) write about our 
project journey and describe how we as a team worked 
together with members and attempted to build critical 
reflection into the project by continuously asking: who is given 
space and how, and whose voices are centered? Michelle, 
senior researcher, identifies as a White settler and Joni, 
research assistant, identifies as a settler Person of Colour.

The Policing in Schools project took place over two years 
and engaged multiple governance structures, members and 
staff within the BCTF. The project was initiated by a motion 
put forward and passed at the December 12–14, 2019, BCTF 
Executive Committee (EC) meeting: “That the BCTF study the 
impact of policing on school communities.” Over subsequent 
months, BCTF Research staff conducted a literature review of 
the topic and presented key findings and avenues for further 
study to the September 18–19, 2020, EC meeting. At that 
meeting, the Executive Committee passed the following motions: 
“That the Federation do an analysis of police and education 
budgets across BC” and “That the Federation undertake 
a research project that explores the experiences of British 
Columbia Indigenous, Black, and People of Colour educators and 
students in relation to school liaison/school resource officers.”

An integral component of BCTF Research is engaging members 
as researchers to investigate issues that matter to them at their 
schools, in their union, or within the broader community. When 
this project came to our office, we knew we wanted to take 
a participatory approach, involving members in the research 
process in multiple ways. With the above EC motions as the 
guide, we provided the initial project scope. While policing in 
education is a topic that spans the province, through discussion 
with other Research staff, we chose to focus the project analysis 
on three school districts, which either currently have or have 
had police programming in their schools. Next, Michelle reached 
out to locals to discuss the project with local leadership.

To ensure this project was guided by members, we created 
a project structure consisting of a Project Team of BIPOC-
identifying members to be co-researchers alongside us as 
Research staff. We then shared a “Call for Participants” with 
the participating locals (through consultation with and support 
from local union leadership) and relevant BCTF committees. 
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After an application review process, the Project Team was 
assembled, and we began the next planning steps.

Between April 2021 and May 2022, we brought the Project 
Team together on six occasions for full-day work sessions 
to collaboratively develop the project focus and framework 
for engagement. One key principle guiding the project work 
was to create a research process design that meaningfully 
engaged Indigenous perspectives, worldviews, and ways of 
sharing knowledge into all aspects of the project (Smith, 2012; 
Wilson, 2008). The Project Team proposed using Talking Circles 
as the form of research engagement (Barkaskas & Gladwin, 
2021; Kovach, 2010; Tachine, Yellow Bird & Cabrera, 2016).

Once the research engagement approach was decided, the Project 
Team determined the best approach would be to engage an 
outside Indigenous-identifying community-based facilitator to lead 
the Talking Circles. Throughout summer and fall 2021, Michelle 
held multiple meetings with Vanessa (the facilitator) to plan the 
Circles and ensure all the necessary preparations were in place. 
Michelle and Joni also created and shared informational posters 
with the locals to recruit participants for the upcoming Circles.

Attention to our identity and positionality as staff was integral to 
this project. To ensure the Circle dialogue process unfolded in a 
BIPOC-only space, Michelle was not present during the sharing 
in the Circles. Her role consisted of welcoming participants to the 
Zoom session, providing project context, introducing the facilitator, 
and answering any questions. Joni attended each session entirely 
and managed the audio recording and provided tech support 
when needed. Further, to ensure the analysis of the transcripts 
centered the voices of those most impacted by colonization and 
systemic racism, Michelle and Joni brought the Project Team 
together for a two-day meeting in May 2022 to analyze the data 
collectively. Michelle and Joni prepared anonymized transcripts 
of the Circles and facilitated a range of activities and discussion 
questions to help guide the co-analysis of the transcripts with 
Project Team members. Then, once the key themes were distilled 
from our May meeting, Michelle utilized the materials from 
the two-day session to inform and write the current report.

Further, building critical reflection into this project 
encompassed thinking deeply about how we are engaging 
with members as well as the broader community. Two specific 
examples around process of engagement emerged.
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The opportunities and limits 
of a virtual format
Due to the COVID-19 pandemic, the Circles took place virtually. 
While necessary given the circumstance, participant experience 
was impacted by the platform. In a post-Circle debrief, participants 
from the Project Team expressed how the online environment made 
it challenging to feel a sense of connection to other participants 
sharing their stories.13 In every Circle, participants shared their 
vulnerability, disclosing traumatic life and work experiences 
with others. The way each participant chose to be present in 
the Circle was respected. For some participants, it felt more 
comfortable to have the camera off or read from prepared notes 
when speaking. If the Circles were held in person and the option 
to remain off camera would not have been a possibility, would 
the dynamics of some Circles have been different? In addition 
to the technology impacting the experience during the Circle, 
there were also impacts beyond. With each participant logging 
on individually, there was little opportunity for collective healing 
without a community present to debrief or support each other 
once the Circle officially concluded. While Vanessa generously 
provided her contact information to participants should anyone 
need to debrief the experience, the role of communal support 
provided with an in-person event was highlighted as necessary 
for collective processing of all that was shared in the Circles.

Meaningful engagement with First Nations 
on whose land the BCTF building is located
Making land acknowledgement statements is an important 
practice used to advance decolonization within BCTF spaces. 
However, as we discussed with the Project Team during data 
analysis, meaningfully putting words into practice requires 
reorienting commonplace protocols and building relationships. 
In planning the Circles, an important element of making the land 
acknowledgement process more meaningful was to connect with 
an Indigenous Elder from the territory on which the BCTF building 
stands to formally welcome those attending the sacred ceremony 

13 To ensure the perspectives of the Project Team were included in the data analysis 
along with other participants from the locals, they held their own Talking Circle with the 
facilitator.
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and officially open the Talking Circle series. After attempts to 
reach out, we were not able to engage an Elder, prompting us to 
modify the acknowledgment protocol. Stepping back to critically 
reflect as a team, “Why weren’t we able to honour this protocol?”, 
we as Research staff together with Project Team members 
discussed the need for establishing a meaningful relationship 
with the local First Nations communities. Moving forward, one 
implication of this project is to encourage deeper conversations 
about how to move away from words of acknowledgement and 
towards meaningful recognition of and relationships with the 
Indigenous peoples upon whose territories union work takes place.
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March 23, 2023 
 
 
 
 
Board of Education 
School District No. 61 (Greater Victoria) 
556 Boleskine Road 
Victoria, BC   V8Z 1E8 
 
Dear Trustees: 
 
On Monday, March 13, 2023, you received a letter from the Greater Victoria Teachers’ Association (GVTA) 
regarding the School Police Liaison Officer (SPLOs) program.  As you know, I presented to the Board of 
Education on March 13, 2023 in response to that letter.  
 
The purpose of my correspondence today is to further elaborate on my position about this important issue.  
I continue to be very concerned about the contents of the letter from the GVTA.  I would like to clarify the 
role of the SPLOs and other police presence in schools, as well as address some of the grossly inaccurate 
statements and assertions that were made as they are not reflective of the local reality. 

The GVTA letter implies that the SPLO Review Committee has recommended ending the SPLO program. My 
understanding is that the Review Committee put forward two options to consider: end the program or 
continue the program with changes. You may not be aware, but the majority of the Review Committee 
members want to keep the program and implement positive changes. Keeping the program with changes is 
also consistent with the results of the extensive survey conducted by the Review Committee.  

It is important to understand the current role that SPLOs undertake in schools. The GVTA letter paints a 
picture of officers surveilling students and patrolling hallways waiting to make arrests, which is simply not 
true. The SPLOs are there to build positive relationships and trust with students which organically allows 
officers to be viewed as positive role models. These positive relationships are important in keeping students 
safe, and reduces the exploitation of youth, including sexual exploitation, which is increasing specifically 
amongst young men.  It also helps prevent sexual violence, and recruitment of youth into gangs, which is a 
rising concern in Greater Victoria.  Police are also in schools to promote student and community safety, 
which consists of creating school lockdown procedures, and assisting with lockdown drills, much like the role 
the Fire Department plays in fire drills.  

 

 

 

 



It should be noted that SPLOs as are not posted to one particular school, nor do they necessarily spend their 
entire shift at one school. They are assigned to multiple schools with flexible schedules so they can 
customize the level of engagement required based on the needs of the students and the preferences of the 
teachers and/or school leadership. As a result, SPLOs might attend several schools once a week for short 
periods of time, or attend a few particular schools a few times a week for longer durations. While in schools 
proactively, the officers are approachable for teachers and can be consulted on potentially worrisome 
behaviours that are not criminal, but are beyond the capacity of teachers and counsellors to manage.  Police 
are often invited into schools and classrooms of all ages for a variety of reasons.  I can give you countless 
examples of the positive experiences that take place with not only our SPLOs, but our Community Resource 
Officers (CROs) as well. 

When youth have a positive relationship with a trusted adult, they are more likely to disclose concerning 
activities, which helps us take action to end criminal behavior aimed at youth. Officers are selected to be 
SPLOs based on their ability to build positive relationships with youth, be positive role models, and are 
genuinely committed to the well-being of students.  

In addition, the generalized stereotypes, outdated perceptions, and sweeping prejudice against police in this 
letter is unfounded, biased, and inaccurate. In fact, I find this letter extremely offensive.   

One critical point in both this letter, and the BC Human Rights Commissioner’s letter that is referenced, is 
the acknowledged lack of Canadian research around the impact of SPLOs in schools. There is very little 
research that reflects the reality of our communities, our relationships and our justice system, and the 
recommendations in this letter are based on a false belief regarding the role of the SPLOs in Greater Victoria. 

The SPLO Review Committee survey, which was conducted locally, better reflects my understanding of the 
reality of police relationships with youth, and the desire our community has for police officers to be in 
schools. I understand that the survey had a significant level of participation from students, former students, 
teachers, parents, administrators, local First Nations and other community members, which further validates 
the survey results.  I hope that the Trustees will carefully review and consider the SPLO Program Review 
Engagement Summary Report before making any decisions about this program.  

From my own experience engaging with BIPOC communities as a BIPOC parent and police officer, as well as 
a former SPLO, I can say with a level of certainty that the contents of the GVTA letter do not reflect what our 
BIPOC communities want for our students.  I hear the concerns expressed in this letter, and acknowledge 
that it is important to hear all voices in this discussion, but I do not believe that this is the will of our 
communities.  Removing police presence from schools in such a sweeping manner, as called for by the GVTA, 
is irresponsible, based on a false belief, and would negatively impact the safety and well-being of students.  

Thank you for your consideration. 

Sincerely, 

Del Manak 
Chief Constable 



Please feel free to share my letter with your colleagues and Board. 
Thank you. 
M. KELLY 
 
Dear Mr Parmar and Board Members, 
 
I would like to thank Mr Parmar for expressing his views and positive experiences in relation 
to the Police School Liason Officers that work with your School District, as detailed in today's 
Times Colonist article by Jeff Bell. 
 
Officer Manak's comments and actions reinforce my view that our dedicated and hard-working 
Police Officers want only the best for our children. Consequently, their presence in our schools 
and relationship building with our students is very important in teaching our children about the 
danger of drugs and gangs, the importance of law and order, and who they can turn to in times of 
trouble. 

"A Police Officer is your friend", and is one of the first people to whom we all turn in times of 
trouble. It is essential that our children understand this and have that message humanized and 
reinforced via kind, caring, committed Liason Officers such as Manak and his team. 
 
Furthermore, an Officer's uniform is an integral component of their role, similar to a Fireman, 
Pilot, a Doctor's white coat, a Paramedic... and helps children to recognize them. 
 
It is very troubling to consider what possible agenda the GVTA is promoting through their 
letter. It is certainly not a child-centered agenda that puts each child's best interest as the 
primary determinant of each decision. 
 
I would also be very interested in seeing "the evidence" to support the GVTA position. I 
suspect it's quality and relevance to our community is lacking. 
 
And to insult Officer Manak and his Officers with unsubstantiated claims of systemic racism 
is hurtful, hateful and such a betrayal to all those selfless and brave Officers who put 
themselves in harms way each day for our safety and well-being. 
 
Please remain firm and courageous against any of this despicable rhetoric from the GVTA and 
"the vocal woke minority", who are pushing this devisive and harmful agenda. 
 
Please know that you are on the right side of history and that the majority of parents and 
community members agree with you. 
Our children's futures literally depend on your words and decisions. 
 
Thank you, once again, for your efforts on behalf of our children. 
 
Mrs Mary KELLY 
122- 75 Songhees Road 
Victoria BC V9A 7M5 

























 

 

April 21, 2023 

 

Board of Education 
School District No. 61 (Greater Victoria) 
556 Boleskine Road 
Victoria BC V8Z 1E8 
 

Dear Greater Victoria School District 61 Trustees, 

 

Re: Victoria Principals’ and Vice Principals’ Association Letter in support of Greater Victoria 
School District 61 Police Liaison Program  
 

 

The Victoria Principals’ and Vice Principals’ Association wishes to express our support for the 

continuation of the Greater Victoria School District’s School Liaison Program.  

 

As administrators in SD61, Principals and Vice Principals are focused on supporting our 

students. Our roles and support stretch beyond the classroom.  We work with many 

provincial, municipal and local community members, agencies, unions and nations in a shared 

goal of nurturing student learning and their wellbeing in a safe, responsive and inclusive 

learning environment. These partnerships and working relationships reflect our district’s 

values of engagement, equity, innovation, positive change, integrity, openness, transparency, 

respect, social responsibility and justice.  Over the years the program has been in effect, the 

school liaison officers have proven to play an important role in achieving our goals.  Our 

relationships with our local police departments reflect our shared values. 

 

Administrators have seen the benefits of this program in the positive relationships that 

School Liaison Officers (SLO) foster with students, beginning in elementary school and 

through middle and secondary schools. School liaison officers are present in schools for 

assemblies, to answer questions from students, to visit classes and to consult by request with 

administrators, teachers, students and families about a variety of issues.  Our SLO community 



 

partners’ approach to this work is trauma-informed and demonstrates both professionalism 

and sensitivity.  These important and deliberate connections build relationships with 

students, families and community through positive interactions.  

 

There are also times when schools need the assistance and expertise of police officers. In 

those high stress times, the familiar face of a trauma-informed trained school liaison officer 

can decrease anxiety for students. SLOs know our students, our buildings, and our unique 

circumstances. We reach out to our SLOs to work together to support students who are 

struggling in school or community. Our district works collaboratively with SLOs and other 

agencies to identify students who need additional supports and can continue that support 

after school hours as appropriate.  

 

The VPVPA acknowledges the important work that schools need to do with our IBPOC and 

marginalized students and the Truth and Reconciliation’s Calls to Action as well as the United 

Nations Declaration on the Rights of Indigenous Peoples. We feel this important work is best 

done in partnership with the institutions, who like schools, have historically created and 

upheld unjust systems. Removing our school liaison officers from schools does not help to 

decolonize our systems; rather it maintains and reinforces stereotypes and barriers towards 

Truth and Reconciliation.  

 

The Victoria Principals’ and Vice Principals’ Association strongly wishes to work towards 

decolonization and demarginalization within our schools and with our partners. We feel we 

are better together, and together we can make these necessary improvements. Each 

partner’s voice is essential and we look forward to continuing this important work. 

 

Sincerely, 

 

Brenna O’Connor 

VPVPA President 

On behalf the Victoria Principals’ and Vice Principals’ Association 
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