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INTRODUCTION 
 

The Greater Victoria School District and its community partners enjoy a respectful and highly interactive 

relationship.  The District Community Literacy Plan serves as a wonderful example of how when various 

groups come together for a common cause and higher purpose, positive outcomes occur.  We are pleased with 

the progress made to date. 

 
 

DISTRICT CONTEXT 
 

Demographic Data 

 

The Greater Victoria School District serves students from the municipalities of Saanich, Esquimalt, View 

Royal, Oak Bay, the Highlands, the City of Victoria, and the following Nations and Aboriginal organizations: 

Esquimalt Nation; Songhees Nation; Métis Nation of Greater Victoria; Métis Community Services; Victoria 

Native Friendship Centre; First Nations Interagency Team; and Hulitan Social Services.   Schools draw from 

urban, semi-urban, and suburban areas. 

 

Five MLAs represent the Greater Victoria area.  Approximately 220,100 people reside within the School 

District.  Of these: 

 

 8% of the homes are non-English speaking 

 2.8% of the homes are Aboriginal 

 7% of school-aged children have Aboriginal ancestry 

 

Students come from diverse socio-economic levels with 22 schools qualifying for CommunityLINK 

(Learning Includes Nutrition and Knowledge) funding.   Of the families living in the Greater Victoria School 

District, 11% are considered to be low income. 

 

Enrolment 2010-2011 
 

Our September 30, 2010 enrolment was 18,672 Full-Time Equivalent Students (FTE).  This represents an 

enrolment decline of 321 FTE students from the 2009/10 school year. The enrolment in the Greater Victoria 

School District has been declining since 1996.  We enroll: 

 

 7823 FTE Kindergarten through Grade 5 students 

 3992 FTE Grade 6 through Grade 8 students 

 6765 FTE Grade 9 through Grade 12 students 

 92 FTE Adult Students 

 

Included in the above enrolment are the following students: 

 1454 Aboriginal ancestry students  

 674 International students 

 12 Home-school students 

 689 Students registered in Distributed Learning Programs 
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 1627 Students with English as a Second Language 

 2962 Early French Immersion students 

 178 Late French Immersion students 

 2172 Students designated for Special Education Services  

 

DISTRICT AND COMMUNITY LITERACY PLAN 
 

History 2006 - 2011 

 
In 2006 Camosun College hosted a forum of literacy educators, service agencies, school districts, and 

temporary regional literacy coordinators to discuss regional literacy needs on south Vancouver Island.  A 

subgroup met to identify gaps and priorities and became the Regional Literacy Advisory group (RLAG). 

 

In 2007 British Columbia School Districts were mandated by the Ministry of Education to create a community 

literacy plan that would be revised and submitted on an annual basis in July of each year.  The Ministry of 

Education provided a Vancouver Island School District orientation to the new district literacy planning 

process where Island School Districts and Regional Literacy Coordinators discussed beginning plans for 

community collaboration.  Twelve draft district literacy plans were submitted to the Ministry of Education 

and were available as a resource to other school districts.  The Greater Victoria School District received 

$10,000 in provincial funding to create a Community District Literacy Plan. 

 

In 2008 an orientation to the literacy planning guidelines was provided to all provincial school districts.  

Districts were encouraged to proceed at a pace set by the community.  The Greater Victoria School District 

met with RLAG to discuss potential processes for developing the District Community Literacy Plan.  A 

successful funding application for $20,000 was submitted by the RLC (Regional Literacy Committee.)  This 

request was submitted by Literacy Victoria as steward of the funds. 

The RLC held several roundtable meetings, the primary purpose of which was to inform the community about 

this regional planning initiative and request participation on the Steering Committee and/or availability for 

tasks and resources for the initiative. Subsequently a Community Literacy Planning Steering Committee was 

formed and terms of a literacy coordinator contract complete with deliverables and timelines was completed.  

The deliverables included a review of the literacy planning process and the development of templates that 

would lead to the creation of a community profile and an asset/inventory data source list.  By July 2008 the 

community profiles for Victoria, Esquimalt, View Royal and Oak Bay were completed.  Between September 

and December of that same year the community engagement process was implemented.  This involved Focus 

group meetings, individual consultations and community forums.  A report on the findings incorporating all 

data was submitted for consideration to the RLC. 

 

In 2009/2010 the aforementioned report was edited, and submitted to LegaciesNow.  $30,000 funding was 

secured to hire a Literacy Outreach Coordinator and an additional $40,000 funding intended to support the 

goals of the District Community Literacy Plan was confirmed.  With active input from the Task Group and the 

Management Group (Appendix C) goals were then prioritized for action.  Goals and steps taken are outlined 

as follows.  Please see Appendix D for Feedback from funded projects. 

 

 

May 2009 – June 2010 
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Goal #1: Provide support for Persons with Disabilities 

 

 

Issues as they relate to those possessing literacy challengers were identified.  These concerns 

were brought to the attention of MH&SD; the Ministry has responded saying they will 

investigate front-line processes as they relate to people possessing low-literacy skills.   

In response to this identified gap-in-service need, applications from Together Against Poverty 

Society (TAPS) and the Victoria Disability Resource Center (DRC) were reviewed.  $8,500 

from the year one implementation fund was allocated to implement a program that trains 

volunteers to facilitate and support those clients who need access to a scribing service. 

 

 

Goal #2: Literacy Support for vulnerable populations, which include those living in poverty, 

those involved with the justice system, those with mental health issues, women in shelters, 

those who are homeless. 

 

An application from Literacy Victoria and the Vancouver Island Regional Corrections Center 

which specifically addressed some of the wide-ranging issues that are a part of Goal #2 was 

favorably reviewed.  $16,000 from the year one implementation fund was allocated to help 

support an initiative targeting the literacy needs of prisoners. 

 

Goal #3 Support for youth (15-18 years) who have dropped out of school or youth (19-24) 

who are out of school with a high school diploma but are not working or involved in 

continuing education. 

 

Stories were gathered about youth and their reasons for leaving the school setting. 

 

Youth surveys, seeking input on attitude and reasons were distributed through Volunteer 

Victoria. 

 

Information was organized on youth programs and this data has been added to the new 

Community Literacy website. 

 

The LOC and the Community Literacy Program Management group identified strategies that 

might reach out to youth described in goal #3. 

 

A joint application from the READ society and the Boys and Girls Club received favourable 

reviews.   $8,500 from year one implementation fund has been allocated to support this 

initiative that involves training people to use the PRAXIS approach. 

 

Goal #4: Create a website for literacy programs and services in the SD61 area.    

 

The LOC organized literacy data and readied this for input.  A website technologist formatted 

this information and this now resides at www.learnnowvictoria.com. 

 

http://www.learnnowvictoria.com/
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2010/2011   Following in-depth analysis and discussion by the Task and Management Groups and applying 

the specific criteria of ‗gap identification‘ to the goals of 2009/2010 the following projects were funded in 

December 2010.  Please see Appendix E for details. 

 

a) Victoria Disability Resource Centre scribe services (continuation project - Goal #1) 

b) Together Against Poverty Society Tenancy Advocacy Project (continuation project – Goal #1) 

c) Literacy Victoria Digital Literacy Resources Project (Goal #2) 

d) Victoria READ Society with Boys and Girls Club Building Learning Bridges (continuation project 

– Goal #2) 

 
 

Next Steps 

 
The Learning Outreach Coordinator (LOC) will continue with established management activities, including 

ongoing consultation with District Community Literacy Plan Task and Management groups. 

 

The LOC will continue to monitor and support all funded initiatives. 

 

The LOC will continue to add new voices to the Task Group. 

 

The LOC will spearhead efforts to identify gaps in services. 

 

The LOC will gather literacy stories, (in print and video form) for the website. 

 

The LOC will broaden the development and marketing of the Literacy Now Victoria Website. 

 

The Management group will actively monitor the progress of those in receipt of grants to ensure positive 

movement is being made to address identified goals. 
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Appendix A 

 
 

Terms of Reference 
Community Literacy Steering Committee 

Greater Victoria School District 61 
 
 

1. Purpose/Mandate 
 

The mandate of the Community Literacy Steering Group is to provide guidance to the Greater Victoria 

School District Literacy Now community literacy planning initiative.  

 

The steering group will guide this planning initiative, identify priorities, and, based on community 

consultations, make recommendations on program and/or system needs. A report on the planning 

process and outcomes will be submitted to SD #61 for the District Literacy Plan report required by the 

British Columbia Ministry of Education. 

 
2. Principles 

 

The Steering Committee operates on a set of guiding principles: 

Provide opportunities for all community members to be included in literacy planning process. 

Operate in ways that are uniquely responsive to each community. 

Network and collaborate with interested individuals, groups, programs, organizations, and businesses 

that support literacy and lifelong learning 

Maintain a participatory and democratic organizational structure. 

Increase awareness of the importance of literacy and continuous learning opportunities across the 

community. 

Incorporate an inclusive understanding of literacy: early years and youth, family literacy, adult, 

Aboriginal, immigrants, ESL, and workplace. 

See literacy as part of community capacity building without duplicating services.  

Maintain a learner focused approach as planning process. 

Work collaboratively to address gaps. 

 
3. Scope 

 

The Steering Committee focuses on planning for: 

Aboriginal learning 

Adult literacy, including seniors 

Child and Youth literacy 

Continuous learning 

Family literacy 

Workplace literacy 

Immigrants including ESL 
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The Steering Committee has responsibility for:  

Assessing needs, interests, and priorities in the communities 

Developing recommendations for literacy initiatives, based on community consultations 

Supporting and working with community organizations, practitioners and community members 

Reporting to the community through personal and work contacts 

Hiring a coordinator 

Guiding and overseeing the Coordinator in the delivery of the Literacy Now planning project as 

outlined in the Community Literacy Planning guide 

Building partnerships for lifelong learning. 

 
4. Membership 

 

Membership in the steering committee is diverse, reflecting history, programs, and community 

characteristics and can include representation of any number of early years, K-12, adult, and 

Aboriginal groups. New members are welcome to join the Steering Committee at any time.  

 
5. Accountability 

 

The Steering Committee is accountable to the community and to 2010 Legacies Now for ensuring the 

completion of the community literacy planning process. The Steering Committee is fiscally 

accountable to 2010 Legacies Now for the funds allocated to it. Funding is stewarded by Literacy 

Victoria.   

 
6. Consultation 

 

A Community Literacy Advisory Group comprised of those concerned with or active in the pursuit of 

literacy goals, will, through the literacy outreach coordinator, provide meaningful input throughout the 

year to the steering committee. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Appendix B 
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Community Literacy Plan 

Victoria School District #61 
March 2009 

 
The following is the Table of Contents of the Community Literacy Plan for Greater Victoria School 

District No. 61.  It is a reference document for current goal setting and future considerations. 

 
 

TABLE OF CONTENTS 
           

Introduction / Executive Summary ……………………………………………….. 4 
 
Community Literacy Planning Process ………………………………………….. 6 
 
Community Engagement Strategy ……………………………………………….. 9 
 
Community Literacy Plan Consultation Results ………………………………… 12 
 
Introduction to Community Profiles ………………………………………………. 14 
 
SD 61 Map ………………………………………………………………………….. 15 
 
Community Profiles   
Victoria ………………………………………………………………………………. 16 
Oak Bay …………………………………………………………………………….. 20 
Esquimalt ……………………………………………………………………………. 23 
View Royal ………………………………………………………………………….. 27 
South Saanich ……………………………………………………………………… 30 
 
Comparison of Municipalities in SD 61 and BC ………………………………… 33 
 
Overview of Social Issues ………………………………………………………… 38 
 
Community Literacy Plan Goals and Actions …………………………………… 42 
 
Inventory of Literacy Programs and Services …………………………………… 68 
 
Attachments: 
CLP Inventory of Literacy Programs and Services March 2009 (Excel) 
Appendix 1: Community Engagement Strategy  
Appendix 2: Community Engagement Strategy Report 1 (October 2008)   
Appendix 3: Community Engagement Strategy Report 2 (February 2009)   
Appendix 4: Victoria SD 61 Community Literacy Plan Consultation Results: 
Needs/Gaps/Potential Goals/Actions Report  

Appendix C 
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Task Group 
 

The Task Group  

 School District 61 

 The READ Society (2 staff) 

 Literacy Victoria ( 3 staff) 

 The Victoria Disability Resource Centre (2 staff) 

 Together Against Poverty Society 

 The BC Schizophrenia Society 

 The Learning Disabilities Association 

 CanAssist, University of Victoria (2 staff) 

 Camosun College 

 Epilepsy and Parkinsons Society 

 Capital Mental Health Association (2 staff) 
 

Community at Large Members includes: 
 

 Vancouver Island Regional Correctional Centre  

 Victoria Youth Council  

 The Victoria Foundation  

 National Youth Council  
 

The Management Group: 
 

 School District #61 

 Camosun College 

 The Read Society 

 Literacy Victoria 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix D 
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Feedback from Funded Projects 

 
Victoria Disability Resource Centre reports: 
 

The literacy funding has enabled people with low literacy take advantage of programs and services that can 

benefit them by having someone properly explain these programs to them and helping them fill out the 

necessary paperwork.  

There are many programs in the city that can help people with financial support such as persons with 

disabilities benefits, equipment, leisure & recreation, and transportation. Many people with low literacy skills 

are unaware of these programs. Nowadays, when people ask for information about these types of things they 

are given informational brochures or referred to the Internet for more information. For people with low 

literacy this is not helpful.  

This funding has provided us with the opportunity to properly train our volunteers to be able to communicate 

through words exactly how these programs and services work, as well as help these people with applications 

to apply for these programs. We have been able to give quality information and service to people with low 

literacy that are finding themselves ―swallowed up‖ in a world that is relying on the internet for important 

information. 

The funding for literacy initiative has resulted in more people with low literacy skills to apply for the 

Provincial Persons with Disabilities Designation with a successful outcome. Many times when a client comes 

in to apply for PWD they are informed of many other services they may be eligible for. This results in the 

client returning a couple more times for more information and help with these things. 

Example: #1 Client came in to see me regarding any sort of financial help she may be eligible for. She is not 

able to read or write. When I began asking her questions about her current situation and income she became 

very embarrassed because she didn‘t really know the answers, all she knew was that she had $600 deposited 

into her bank account every month from the federal government. I advised her to apply for PWD to gain more 

money each month.  After having her doctor fill out her PWD application she was returning for an 

appointment to complete the last of her application. When she came in she had a shoebox with her. She was 

very embarrassed and informed me that all papers that had been coming in the mail for the last 5 years from 

the government she had put in this shoebox because she wasn‘t able to read them. This is why she was unable 

to answer many questions about her current income in our last meeting. It took us a few appointments to get 

through it all but we managed to sort through all of her paperwork and make sure she was receiving the 

maximum income she could per month for her disability. Due to the fact that she was too embarrassed to ever 

talk to anyone she had been living in extreme poverty for many years. She was eligible for more money from 

the provincial government, Medical Services Plan, and Pharmacare. This client was extremely grateful and 

told me ―a weight has been lifted off her shoulders‖. She now knows that when important papers come in the 

mail for her she can make an appointment with me and we can deal with it right away. 

  

Example: #2 – I had an appointment for a young man with low literacy skills. He was in college but had to 

drop out because he was finding it too difficult. I helped this client apply for PWD and we were successful. A 

few months later this same young man came in to see me again and informed me that he had received a 

student loan for his studies the year before. He was applying to have his student loan forgiven. Student Aid 
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BC had sent him the application for ―The Student Loan Forgiveness Program‖. These forms were very 

detailed and required a lot of information. After receiving these forms in the mail and seeing how complicated 

they were he was going to just give up. He then called me and brought them in. We were able to fill out the 

paperwork and submit it within a few days. I am still waiting to hear back from this client regarding the 

approval the of forgiveness application. He was very grateful for our help and knows he can come back any 

time if he is having trouble with these sorts of things again. 
 

Together Against Poverty Society reports: 
 

Over the past two years The Together Against Poverty Society has received funding from the Victoria 

Community Literacy Fund for assistance with our Volunteer Disability Advocacy Project (VDAP) and our 

Tenant Advocacy project. VDAP assists people apply for persons with disability benefits from the province of 

British Columbia.  The application is 23 pages long and includes a requirement that the applicant write a 

personal statement describing how their disability affects their daily living activities.   TAPS VDAP 

coordinator Stephen Portman has trained a roster of volunteers to assist people with this application.  For 

people with literary issues this assistance is often the difference between being housed or being homeless, or 

between being fed or hungry.  At TAPS, we work in a supportive and non-judgmental manner and this 

approach sometimes encourages clients to talk about their literacy issues and express their desire to learn 

more. When that happens we refer them to Literacy Victoria.     

 

More recently we have received funding for our Tenant Advocacy Project; this project directly assists people 

with literacy issues as we help interpret documents associated with tenancies.  Supporting people to 

understand the legal documents associated with tenancy not only help people remain housed, but can also 

result in a desire for increased literacy skills, as people are faced with the direct correlation between literacy 

and protecting their housing and their basic rights.  Advocates report that more often than not, people with 

literacy issues hold much shame regarding their inability to read and write, however, similar to the experience 

in VDAP, we have had clients express a further interest in doing more learning and upgrading their education 

while reviewing and explaining these very important legal documents.  We attribute this to our supportive, 

non-judgmental working environment.   

 

The Victoria Community Literacy funding has allowed for increased capacity for both the VDAP and Tenant 

Advocacy projects.  Because of this funding TAPS has been able to train more VDAP volunteers and put a 

special focus and awareness on client‘s literacy challenges in both projects. 

 

Because of our increased capacity, we have shortened the waitlist for a PWD applicant to meet with a 

volunteer and have also been able to increase the time a VDAP volunteer has to meet with a client.  The added 

time allows for volunteers to talk with the client about other issues they might be experiencing.  For applicants 

with literacy issues, it allows for more time to talk about, review and if necessary scribe the ‗section one‘ 

piece of their application which increases the chances the person will be successful in their application for 

these important benefits. 
 

Literacy Victoria reports: 
 

Literacy Victoria was able to engage and partner with the Vancouver Island Regional Corrections Centre 

(VIRCC), to start a literacy program for inmates. This pilot project is the first of its kind in this region 

targeting low literacy inmates, many with mental health and dual dependency challenges, who because of 

their low skills are unable to access learning/training opportunities in the prison.  
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LV has established trust with the VIRCC staff, inmates, project coordinator and volunteer tutors and has been 

successfully working with VIRCC caseworkers, to identify the most appropriate inmates for the project. 

 

It is generally accepted that a prison literacy program providing basic skill development helps offenders not 

only enter other learning/training venues at a prison, get task-based literacy support such as form completion 

or scribing, but also increases the chances of a safe and successful return and reintegration into their 

communities The project is a preparatory process for the existing prison training programs and post-release 

employment opportunities.  It serves as a portable model for other penal institutions to adopt for their 

respective inmates.    

 

Community-based Adult Literacy Benchmarks introduced in the fall of 2008 by the BC Ministry of Advanced 

Education and Labour Market Development (ADVMD), form the basis of the tracking and recording of 

inmate progress.  These measurement tools are currently being utilized with adult learners across the province, 

including at Literacy Victoria.  

 

The literacy pilot has expanded the case management being provided for the participant inmates at VIRCC, 

particularly so they will be able to enter other more formal learning/retraining programs there.  It also 

supports their eventual release/reintegration into their workplaces and communities.    

          

The project also provides professional development opportunities for prison staff around awareness and 

identification of literacy challenges in inmates. This supports their referrals to the pilot, as well as broadens 

their knowledge base around the complexities of literacy issues.   

 

Nineteen inmates have participated in the project to date and have displayed an increase in self confidence and 

behavioral changes, as a result of their participation. 

 

Inmates who have participated in the project and are returning to their communities, have requested referrals 

to literacy program in their communities, reflecting their desire to continue the work of developing their 

literacy skills. 

 

As well, some repeat offenders who were part of the project and left VIRCC, have been incarcerated again 

and have requested a return to the literacy program. 

 
Centre for Youth & Society (literacy funding received January 2011) reports: 

 

As a result of receiving the grant for the Literacy and Youth in Custody project, the Centre for Youth and 

Society was able to approach a second funder to secure overall project funding. We approached the Family 

Court Youth Justice committee for the funds that were not covered by literacy grant. Now, with overall 

project funding we have hired a facilitator and have identified the program time that works for the custody 

centre in order to work with the youth on the graphic novel. This work will happen this summer.  

 

Also, activities related to literacy development underway at the moment include the development of an 

initiative to build critical literacy (digital) skills in the context of volunteer mentoring relationships. The idea 

would be to support the weaving of critical literacy skills for digital material – into the fabric of volunteer and 

mentor training in several different types of venues. 
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Read Society reports:  

 
 

 
 

Objectives  
 

This initiative involved two primary partners: the Boys and Girls Club of Greater Victoria and Orca Publishers. 

The objectives of the project are outlined below  

 
Á expand front-lines staff‗s literacy and numeracy knowledge  

Á provide staff and volunteers with practical tools to build day-to-day literacy and numeracy abilities, and  

Á propose resources and programming options that will advance literacy and numeracy abilities  

 

Outputs  
 

Initial project outputs:  

 
Á four, one-hour literacy/learning modules to be integrated into professional and volunteer training for youth-focused 

      front-line workers, volunteers and program designers  

Á learning/reading resource access/materials for youth with low-level literacy/numeracy skills  

Á two, key youth-focused documents (forms) deconstructed to address varied literacy levels  

 

The outputs changed as a result of conversations with the primary partners in that the learning modules were 

designed for two, half-day sessions and the forms component was dropped so that staff could identify the most 

commonly used forms that would be deconstructed.  

 

Á two, three-hour literacy/learning modules to be integrated into professional and volunteer training for youth- 

      focused front-line workers and program designers  

Á learning/reading resource access/materials for youth with low-level literacy/numeracy skills  

 

The workshops were designed to transfer knowledge to social workers. The programs and services they provide 

target youth aged 13-18 who have been referred either by a social worker or probation officer; or young pregnant 

mothers aged 16-21 who are in supported, independent living.  

 

Outcomes  
 

Project success was measured against the following outcomes:  

 
Á front-line and Program staff/volunteer: Increased ability to identify and address, at a preliminary level, literacy 

      challenges facing youth  
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Á program staff: Integrated literacy/numeracy learning opportunities for day-to-day programming  

 

Because the forms component was not undertaken, the outcomes and evaluation of this element were not measured.  

 

Evaluation  
 

READ used two tools to evaluate the effectiveness of the project: a pre- and post-knowledge survey and an overall 

workshop evaluation. These tools were looking for  

 

Á Increased staff/volunteer understanding of literacy and literacy approaches suitable for youth  

Á Integrated literacy/numeracy tasks into existing program topics  

 

The results from both those tools have been framed within the context of the questions circulated to grant recipients.  

 

How do you know that actions taken are working to support literacy?  
 

Workshop participants indicated that they were implementing, as part of their programs or their interaction with 

youth, some of the following initiatives  

 

Á Games for reading and math  

Á Computer games with learning underpinning  

Á Field trips – reading signs in different places with youth  

Á Graphic reading  

Á Activity calendar with literacy/numeracy options for care families  

Á Integration of Orca Currents, Soundings, Sports and Rapid Reads leveled books into programs and activities  

 

In addition, participants indicated that they were using or intended to use tools included in the workshop.  

The specific tools names indicated were the Websites list, the spelling tool kit and some of the informal 

assessments for identifying literacy/learning concerns. 

 

 

What impact have the literacy initiatives had?  Is it important to include examples to illustrate the impact?  

 

 

The objective of this project was knowledge exchange accomplished through workshops designed to provide front-

line workers with practical tools to use in their existing interaction with youth. The impact of this project was at 

the community capacity-building level where existing practitioners expanded or extended programs to include 

literacy and numeracy  

 

READ evaluated the project impact in two ways: a pre- and post-foundation survey and an overall workshop 

evaluation. What we learned was that the social workers participating in the program knew that literacy and 

numeracy were issues for some of their clients. The workshop participants also identified that is was important to 

address low-literacy in a way that was appealing and non-threatening for their clients. Workshop participants said 

that as a result of these workshops they had a better understanding of the issues and new resources to integrate into 

their programs and personal interactions with youth.  

 

Some specific findings from the foundation survey and the workshop evaluation are outlined below.  

 

Foundation Survey  
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1. Enhance the understanding of literacy for front-line social workers working with youth  

 

Á Shift in understanding about literacy from ―the ability to read and writeȱ to ―the ability to understand 

      and apply knowledge for reading, numeracy and technologyȱ  
Á Expanded awareness of methods used to determine if reading materials is at the right level.  

 

o Started with: guess; open ended questions to determine comprehension; if they can read the first 

few sentences and understand the materials; and ask them what they‗ve enjoyed reading most or 

what they enjoyed having read to them.  

 

o Ended with: perhaps an assessment tool; listen for flow and speed and ask open-ended questions 

for comprehension; rule of 5 – if someone struggles with more than five words on one page the 

material is too tough  

 

2. Expand methods for improving reading, writing and math skills.  

 

Á Expanded approaches and tools  

 

o Started with: teachable moments, internet lists, song writing, poetry, shopping skills; 

technology—spell check, calculator, speaking books and computer speak; involve skills in day-to-

day activities  

 

o Ended with: computer games; graphic novels, spelling tool kit; site trips and field trips; 

incorporate games and websites suggested into programs; covert training—link learning activities 

to everyday life; use tool kits provided; use the Orca books to have conversations, and revise 

program manual so youth can understand it.  

 

Workshop Evaluation  
 

The workshop evaluation asked what new information participants gained. Below are sample responses:  

 

Á All the things that literacy, numeracy entails  

 

Á Types of books, games and tools to use  

 

Á Resource materials  

 

Á Assessment tools  

 

Á We resources  

 

Á A really nice attitude/approach to ―picking-up where you left-off in your formal educationᴁ  
 

Á 21st Century literacy  

 

Á Valuable, doable activities to incorporate into programming  
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Á Ideas how to work this into Club  

 

Á Refresher of knowledge that has been left in other ―filing cabinets‗  

 

Á Resources for math on-line/games  

 

Á Words to explain to the youth  

 

Á How important it is to work on literacy and math skills  

 

Á Knowing that we can use this information  
 

 
Literacy Outreach Coordinator reports: 
 

Community groups and agencies report that they are thinking more about the literacy component of 
their work. They are requesting linkages to programs, services and resources, including onsite staff 
workshops. This reflects a substantial increase in the awareness of literacy issues and gaps in the 
community. The LOC has seen a growing recognition in the community of literacy issues as an aspect of 
other presenting client issues and needs. 
 
The LOC has received very positive and appreciative feedback from the community at meetings, events 
and through other communications. People frequently comment that we need to ensure that literacy is 
included as an important factor in overall community development. 
 
Organizations that the literacy project has been able to assist with funding and LOC support, have 
emphasized that this help has a real and value outcomes. Even limited financial resources make a 
difference. 
 
The use of the www.learnnowvictoria.com website has grown. There has been strong community 
support for the development and promotion of the website, as a much needed tool for linking people 
with resources, as well as promoting community literacy programs. 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix E 

 

http://www.learnnowvictoria.com/
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Funded Projects for 2011 (approved in December 2010) 

 
Victoria Disability Resource Centre (DRC) 
 
     Scribe Services ($6,780) 

 

Project Goals/Objectives:  

 Continue to provide SCRIBE Services by recruiting and training volunteers to work with the 

individuals we serve to apply for PWD status 

 Expand these services to include other kinds of applications that will enable individuals to access 

other types of disability benefits and resources (Housing, Disability Tax Credits, Registered 

Disability Savings Plans, and CPP-Disability) 

 Make various types of assistive technology and adaptive software that can assist people with 

limited literacy abilities, available for demonstration and training purposes 

 
Centre for Youth & Society (CYS) 
 

 “Now What”: Literacy and Youth in Custody project ($4,840) 

 

Project Goals/Objectives: 

 Engage youth in custody in learning and develop a creative way to deliver information on 

transition and support upon their release 

 Creation of a brief graphic novel containing accessible information on probation orders and release 

plans, that youth need to understand, in order to transition successfully out of custody 

 Develop literacy, legal literacy and transition skills simultaneously 

 
Together Against Poverty Society (TAPS) 
 

Tenancy Advocacy Project ($4,000) 

 

Project Goals/Objectives: 

 Legal Advocates provide sensitive and empowering assistance for individuals who experience 

literacy challenges, to support them in interpreting and understanding legal processes and 

terminology 

 Increase the number of public education workshops to tenants about their rights and 

responsibilities under the Residential Tenancy Act, in order to foster community literacy and 

empowerment for individuals and families who face multiple barriers 

 Provide interpreters to assist in providing effective services to clients, when necessary 

Literacy Victoria 
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Digital Literacy Resources ($6,686) 

 

Project Goals/Objectives: 

 Develop an online resource to assist those with low literacy skills to access tools appropriate to 

their skill level 

 

 Identifying basic skill levels in reading, writing, spelling and math within Levels 1, 2 and 3 of the 

International Adult Literacy Survey (IALS) and the Provincial Benchmark Assessment 

 

 Tailor the online resource for use in Community Access Program (CAP) Computer Labs and social 

service agencies, as well as for LV learners and tutors   

 

 Create a collection of printable resources and links to websites with online literacy tools 

 
 
Victoria READ Society 
 

Building Learning Bridges, Year 2 ($8,730) 

 

Project Goals/Objectives 

 Build literacy/numeracy identification and early-intervention capacity amongst front-line workers 

and families supporting youth in need and referred through the justice system.  

 Provide youth-focused literacy/numeracy awareness and early intervention training to additional 

Boys and Girls Club staff, to staff at Threshold Housing Society and to volunteers from both 

agencies 

 Provide direct literacy/numeracy remedial support services to youth program participants from the 

Boys and Girls Club and Threshold Housing Society 

 
 


